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Introduction 

About Hatikvah Holocaust Education Center 

Hatikvah Holocaust Education Center, located in Springfield, Massachusetts, is an educational facility and 
a living memorial to the victims of the Holocaust. The mission of the Center is to combat prejudice, hatred, 

and discrimination in today’s society by teaching the history and lessons of the Holocaust. 

By examining the past, people can learn from it and become more aware of present dangers to freedom 
and human rights. The Center’s vision of the future is a world that values the dignity and worth of all 

people. 

Please visit Hatikvah’s website (www.hatikvah-center.org) to read more events, educational programs, 
and the unique permanent exhibit at Hatikvah. 

About this Guide 

This is a guide for teachers whose students will tour the exhibit, A Reason to Remember: Roth, Germany, 

1933-1942. 

This guide includes general information for teachers, a student worksheet, pre- and post-visit exercises, 
and much more. Please carefully review the entire guide before attending the exhibit. 

Additional Materials 

In addition to this teacher’s guide, available on the Hatikvah website are: 

 A student handbook – includes general information about the exhibit, the pre- and post-visit 
exercises, the student worksheet filled out during the exhibit tour, the exhibit feedback sheet, and the 
glossary. For ease of use, download and make copies for each student rather than copying separate 

pages out of this guide. 

 An image slideshow for the pre-visit exercise. Download this presentation in order to show it in class. 

A Starting Point 

 ―A Reason to Remember‖ brings the Holocaust to life in a personal and intimate way because it is 
focused on real people who experienced life under Nazi occupation. While the exhibit has a strong 
emotional impact because of its human elements, it also imparts a great deal of general information about 
the history of the Holocaust. Nonetheless, it should not be conceived of by instructors as a one-time, self-
contained experience that teaches everything about the Holocaust. In order for students to come away 
from the exhibit tour with more than an emotional experience, the exhibit should be considered part of a 

more comprehensive educational classroom curriculum. 

Target Audience 

The exhibit and companion exercises in this guide are appropriate for sixth grade and higher. 

Maximizing the Learning Experience 

The following guidelines are strongly recommended in order to maximize the experience: 

 First, review all of the material in this guide. 

 Then, review additional material on the Hatikvah website. There, you will find an online tour of ―A 
Reason to Remember‖, the permanent exhibit on display at the Center in Springfield, MA. You will 
also find information about other events, artifacts on display, the DVD library, and a monthly column 

called ―Ask the Director‖. 

 Before bringing students to the exhibit, it is recommended that teachers visit it on their own. This will 
only help them advise students during the tour and better conduct the pre-visit activity. 

http://www.hatikvah-center.org/
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 Before the field trip, complete the pre-visit activity in class. It is best to do this as close to the day of 
the field trip as possible. This will give students some requisite knowledge that will heighten their 

anticipation of the exhibit tour and will help them focus attentively on what they will see. 

Note: The pre-visit exercise assumes students have some knowledge of the Holocaust and will already 
have had some lessons in class about it. If this is not the case, please refer to the appendices 
which include some information and an optional test that can help gives students some historical 
background on the Holocaust. It is suggested that this material is used in class prior to the pre-visit 
activity. 
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About ñA Reason to Rememberò 

―A Reason to Remember: Roth, Germany 1933-1942‖ tells the personal story of the five Jewish families 
who lived in the small village of Roth. The exhibit introduces the families as they lived in 1933 and details 

what happened to them during the Nazi era. 

The demise of this tiny Jewish community is chronicled in detail, using primary source materials such as 
photographs, documents, and artifacts, as well as eyewitness testimonies. The exhibit illustrates how the 

relations between these families and their neighbors were systematically dismantled. 

Visitors are engaged in a personal, intimate, and emotional way with the lives of Roth’s former Jewish 
residents and become well acquainted with the men, women, and children of the village. Visitors are also 
challenged by what they see in this exhibit to think critically about the choices they make when they are 

called upon to respond to prejudice or any other type of injustice. 

Why Roth? 

What happened to the Jews of Roth occurred in much the same way throughout Nazi-occupied Europe. 
The exhibit places the story of the Jews of Roth within the overall context of the events of the Holocaust. 

The Nazis kept meticulous records. Numerous documents found in the archive at Marburg, the county 
seat of the district in which Roth is located, reveal in detail what happened to these families as well as the 
complexity of the process of annihilation. It began with the segregation of Roth’s Jews, and evolved into 
their being removed from the local economy, the confiscation of their property and assets, and their 
deportation to Theresienstadt, to slave labor camps, or to the ghetto in Riga, Latvia. Ultimately, all those 

deported from Roth perished in Theresienstadt, Auschwitz/Birkenau, or Stutthof. 

Life in Roth 

As small as the Jewish community in Roth was, it had everything it needed to sustain a complete Jewish 
life including a synagogue, kosher meat, a mikvah for ritual immersion, a teacher who taught Hebrew 
language and Jewish religion to the children, and a Jewish cemetery. The facilities and services were 

used by Jews living in the villages that surrounded Roth as well.  

Despite their religious differences, the Jews of Roth were well integrated into the life of the village. Their 
children attended the village school together with the Christian children. They participated fully in local 
cultural and recreational activities, including sports teams and theater troupes. They did business with 

their neighbors. In each of the families, the men had served in the German army during World War I.  

Impact of Nazism 

The stark contrast between the ordinariness of their lives and the radical way in which their lives were 
changed by the Nazis and their collaborators through persecution and terror provokes immediate 
questions. The transformation was not immediate and it was laden with complexities and contradictions. 
Even after Hitler became Germany’s chancellor, life for Roth’s Jews did not immediately descend into 
marginalization, oppression, and persecution. The destruction of the community occurred in stages, step-

by step during the years between 1933 and 1942.  

A handful of documents attest to attempts by some local villagers to help the Jews. Many more 
documents offer insight into the obstacles that stood in the way of escaping from the Nazis and the 

impediments preventing those who escaped from rescuing their relatives who were left behind.  

As visitors move through the exhibit, they are continually confronted by the choices made by the victims 

as well as those made by the perpetrators, collaborators, resisters, and bystanders.  

The Fate of the Residents 

No Jewish family living in Roth at the time of the Nazi occupation escaped the Holocaust. In three of the 
five families, some family members fled Germany but were unable to bring all of their relatives out with 
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them. The remaining two families were completely annihilated. Most of the survivors were younger people 
who managed to escape with help from relatives in the United States or South Africa. One survivor was 
able to go to Great Britain in 1939. Those unable to flee were mainly the elderly or the impoverished. One 
family in which no member survived consisted entirely of women. This pattern is similar to that of other 

Jewish communities in Germany.  

The story of the Jews in Roth concludes with the letter written by the head of the Gestapo to the mayors 
of Roth and surrounding villages that documents the final deportation of the Jews from the area. Its 
chilling words, completely translated into English, serve as a permanent record of the cruel and deceptive 

means the Nazis fabricated and implemented to annihilate the Jewish people.  

Historical Context 

The last panels in the exhibit place the story of Roth’s Jews in historical context with statistics about the 
impact of the Holocaust on Jewish communities throughout Nazi-occupied Europe. In addition, there is 
information about what happened to non-Jewish victims of the Nazi regime including Roma (Gypsies), the 
physically and mentally handicapped, Poles, Soviet prisoners-of-war, Jehovah’s Witnesses, 

homosexuals, political prisoners and African Germans.  

The exhibit closes with a montage of images that illustrate other instances of hatred, prejudice and 
discrimination that occurred after the Nazis fell from power. They surround a quote by Sir Edmund Burke, 
―All that is necessary for evil to triumph is for good people to do nothing.‖  The photos illustrate that 

bigotry and intolerance continue to exist and give us a reason to remember. 

Understanding the Sections of the Exhibit 

―A Reason to Remember‖ is organized into the following color coded sections: 

Section 1: Life Before the Nazi Regime 

Meet the five Jewish families of Roth and see how they lived in the village before the Nazis came to 
power. 

Section 2: The Rise of Racism 

Learn about the Jews in Roth and how they came to be marginalized by their neighbors. The personal 
stories illustrate the effects of racism and segregation. 

Section 3: The Loss of Human Rights 

Study the detailed information about what occurred in Roth during Kristallnacht and its immediate 
aftermath. Included is an accounting of how and why the synagogue in Roth was not burned down or 
destroyed, as well as specific information on what happened to the Jewish men from Roth who were 

arrested and sent to concentration camp Buchenwald. 

Section 4: The Machinery of Destruction 

Witness the step-by-step dehumanization of Roth’s Jews before they were deported. Included are specific 
examples of how Jews in Roth were put out of business, how their property and assets were confiscated, 
how curfews were imposed on them, how Judenhausen were established in the village, and how various 
―identity measures‖ were created by the Nazis to register them as Jews and segregate them from others 

in the village, 

Section 5: Attempts to Flee 

Find out what happened to each Jew who had lived in the village: who escaped, who did not, and what 
their fate was. Personal letters and other documents reveal the struggle and failure to obtain affidavits for 
relatives still in Germany, the situation faced by the Jews from Roth who were deported to the Riga 

Ghetto, and the places in which Roth’s Jews met their deaths. 
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Section 6: The Fate of Roth 

Read the Gestapo letter detailing the deportation of Roth’s Jews to Theresienstadt and to the Ghetto in 
Riga, Latvia.  

Section 7: The ñFinal Solutionò 

Expand your understanding about Roth by viewing additional information about the Holocaust in general. 
This includes statistical information about the number of Jews who died in the Holocaust as well as the 

fate of non-Jewish victims of the Nazi regime. 

Section 8: ñWhy Remember the Holocaust?ò 

Study a montage of images depicting prejudice, discrimination, human rights abuses, and genocides from 
other places and other periods in history. Together they illustrate that choices made today will determine 

events of tomorrow. 

Chronology: The Village of Roth 

The exhibit is structured around the chronology of the events that occurred in Nazi-occupied Europe 
between 1933 and 1945. Most of the exhibit is specific to the Jewish community in Roth, which is 
reflected in its title. Visitors to the exhibit will experience the step-by-step destruction of Roth’s Jewish 

community as the Jews themselves experienced it, following events in the chronology as they evolved. 

Note: Students will be asked to follow the chronology of one family as part of their tour worksheet. 
Therefore, this information should not be presented to students until after their exhibit tour. 

This chronology lists events significant to the destruction of the Jewish community in Roth, Germany. 
When used in conjunction with a chronology of the Holocaust as a whole, students will understand how 

the destruction of Roth’s Jewish community fits within the annihilation of European Jewry on the whole. 

1933 

 Five Jewish families, comprised of thirty-one people, live in Roth, Germany. All five 

families include WW I veterans. One family lost a son who was killed fighting for 

Germany in World War I. 

Some non-Jews oppose the Nazi party, others are supportive of it. 

No Jew in Roth is directly affected by Nazi legislation yet; no Jewish businesses are 

boycotted. 

November 7 Notices appear in Niederwalgern, a village near Roth, inviting people to come shop 

at a ―Pig and Jew-Free‖ Market. 

1934 

 One teacher in the village school begins teaching Nazi racial theories and makes 

anti-Jewish comments. Herbert Roth, as the only Jewish student in his class, 

becomes the indirect target of the teacher’s attacks. Each time the teacher makes a 

statement about Jews, he looks at Herbert and says ―present company excluded‖. 

Herbert’s classmates and neighbors begin to ostracize him. 

February 28 Selma Roth, mother of Herbert, Walter, and Irene Roth dies. Non-Jews and Jews 

attend the funeral. 

1935 

January 29  ―Jews not Wanted‖ signs appear in front of the homes of a non-Jewish farmer and a 

cabinet maker who live in the village of Roth. 
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February 9 Newspaper article denounces Markus Roth as doing business without necessary 

permit and labels Jewish merchants as parasites. Non-Jewish residents of Roth are 

fined by the government for doing business with Markus Roth. 

June 5 Request from District Office in Marburg to mayor of Roth asking for a secret report 

about how many people in the village continue to do business with Jews and to note 

especially which of these villagers are members of the Nazi party. 

December 1 Roth and Höchster families are forced by local government to discharge their Aryan 

employees. 

1936 

May 15 Heinz Bergenstein, age 13, moves to Kirchain to begin apprenticeship at the Katten 

dry goods store.  

September 1 Erwin Höchster is warned by non-Jewish neighbor to leave Germany because of his 

anti-Nazi activity. He flees Germany and immigrates to South Africa. 

1937 

April 2 Emma Stern passes away. No non-Jews attend her funeral. Unskilled Jews are 

required to make her casket because local non-Jewish cabinet maker refuses. 

May 1 Klara, Otto, and Julius Stern and Grandmother Hilde immigrate to the United States 

and settle in Chicago. 

September 1 Jews officially are no longer allowed to attend the village school. 

1938 

June 14 Markus, Toni, Herbert, Irene, and Walter Roth immigrate to the United States. Herz 

Stern moves to a Jewish old age home in Frankfurt. 

August 17 Article appears in local newspaper announcing that Jews are required to add ―Israel‖ 

or ―Sara‖ to their names unless their name is ―Jewish sounding‖. The article lists all of 

the names that are ―Jewish sounding‖ enough not to require the addition. 

October 21 Herz Stern writes for permission to travel from Frankfurt to Marburg in order to obtain 

a kennkarte. 

October 26 Paulina Nathan writes to ask for a reduction in the fee for her daughter, Cilly, to 

obtain a kennkarte because Cilly is ill and unable to work and not earning money. 

November 8 Kristallnacht riots occur in Roth one day earlier than in most places in Germany. 

November 10 Hermann Höchster, Joseph Bergenstein, and Heinz Bergenstein are arrested and 

imprisoned. Hermann and Heinz are sent to Buchenwald. 

November 12 Order to eliminate all Jewish businesses in the Marburg district is issued. 

December 1 As a decorated WW I veteran, Joseph Bergenstein secures release from prison. 

December 23 Hermann Höchster and Heinz Bergenstein are released from Buchenwald and return 

home to Roth. 

December 28 Kennkarte is issued to Heinz Bergenstein. 

1939 

April 29 Death of Betty Nathan, Cilly’s grandmother. Body buried in haste; no one from the 

village attends funeral. 



 About ñA Reason to Rememberò 

© Hatikvah Holocaust Education Center  Page 10 of 58 

A Reason to Remember: Roth, Germany 1933-1942  Teacherôs Guide 

  

May Jewish cemetery is closed. 

Helmuth Höchster and Kurt Bergenstein relocate to Frankfurt to attend a Jewish 

school, where they complete their schooling and then return to Roth. 

June 12 Trude Höchster immigrates to England. 

September 3 Höchster and Bergenstein families forced by Gestapo to relinquish radios. 

September 17 Decree is issued in the Marburg district restricting shopping hours for Jews to 

between 2:00 and 3:00 P.M. and limiting the stores from which they can buy 

merchandise. 

September 22 Shopping restrictions imposed on Jews in Roth. 

1940 

May 16 Evening curfew is imposed on Jews in Roth. 

September 15 Ilse Höchster relocates to Frankfurt to a building under the auspices of Jewish 

institution that has helped young people emigrate from Germany. 

Fall Heinz and Joseph Bergenstein are forced into slave labor. 

1941 

February Ilse Höchster is taken to the Siemens Munitions Factory in Frankfurt for slave labor. 

May 20 Twenty Jews from Neustadt are forced out of their homes and relocated to Roth. 

They are placed in the homes of Jews like Bertha, Hugo, and Louis Stern, who are 

still living in Roth. The homes of Roth’s Jews now become Judenhausen. 

December 8 Cilly, Paulina, and Gerdi Nathan and Joseph, Klara, Heinz, and Kurt Bergenstein are 

deported to the Riga ghetto. 

1942 

July 8 Jews in Roth are required to turn in all items made of cloth to the Gestapo, including 

clothing. 

Bertha and Paula Nathan are deported from Lohra to Theresienstadt. 

August 2 Herz Stern is deported from old age home in Frankfurt to Theresienstadt. 

September 6 Bertha, Hugo, and Louis Stern are deported to Theresienstadt. 

No Jews remain in Roth. 

1943 

March 1 Ilse Höchster is deported from the Siemens munitions factory in Berlin to 

Auschwitz/Birkenau. 

March 14 or 15 Herz Stern dies in Theresienstadt. 

November 2 Members of the Höchster, Nathan, and Bergenstein families are deported from the 

Riga Ghetto. Klara Bergenstein is deported to Stutthof. The others are all deported to 

Auschwitz/Birkenau. 

1944 

October Bertha, Louis, and possibly Hugo Stern are deported to Auschwitz/Birkenau from 

Theresienstadt. 
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1945 

 Otto Stern returns to Roth as a United States soldier approximately two months after 

World War II ends.  

 Of the 31 Jewish residents in Roth… 

 11 survived by escaping Germany 

 3 died of natural causes 1934-1939 

 the remainder perished in the Holocaust 

A Reason to Remember: Exhibit Themes 

There is a second layer of context to the exhibit, beyond the chronology. The information in the exhibit is 
organized around four different themes, designed to motivate visitors to think about their own personal 

choices and how they take responsibility for them. 

Note: The pre-visit exercise revolves around these four themes. An overview of these themes can be 
given during that exercise. 

Racism and Propaganda 

Throughout the exhibit there are images, documents, and stories from survivors’ testimonies that ask 
questions about racism. There are also images in the exhibit that illustrate how the Nazis used 
propaganda to achieve their objective of creating a society without Jews and others they deemed 

undesirable. 

 How was racism central to Nazism? 

 How did the Nazis use racism as the cornerstone of their ideology? 

 How was racism expressed in Nazi propaganda? 

Integration versus Segregation 

The issue of living in an integrated society versus living in a segregated one raises another series of 
critical questions for visitors to think about as they move through the exhibit. 

 What does it take to create a diverse society in which differences between people are integrated in a 

productive way? 

 How easy or difficult is it to change a society that is integrated into one that is segregated and 

exclusive? 

 To what degree was Germany integrated before the Nazis came to power? To what degree was it 
segregated? 

 What factors enabled the Nazis to succeed in creating a society that rejected integration as a value? 

Resistance 

―A Reason to Remember‖ contains some unexpected examples of resistance among Roth’s non-Jewish 
population. These examples appear in different sections of the exhibit. They challenge visitors to ask 

questions about the factors that obstruct as well as those that enable acts of resistance to take place.  

 What types of resistance occurred among people in Roth? What types did not occur? 

 Who was involved in acts of resistance and what empowered them to act? 

 Were resistance activities a series of isolated, individual initiatives or were there collective acts of 

resistance? 

 In what ways were the events in Roth a microcosm of what occurred throughout Nazi-occupied 

Europe? 

 What might have happened differently had people worked collectively against the Nazis? 
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Choice and Responsibility 

The entire exhibit is structured around asking visitors to examine the choices made both by victims and 
by those who were not victims of the Nazi regime. Each section in the exhibit can be examined from the 
point of view of looking at the choices people made and the consequences of those choices. Victims had 
only three choices: they could escape, if possible; they could resist to the degree that it was possible; or 
they could survive as best they could for as long as they could. Those who were not victims could choose 
to be perpetrators, collaborators, enablers, bystanders or resisters. They could also choose to be 

rescuers and protectors, although no one in Roth made that choice. 

 What choices were made by the victims of Nazi persecution? 

 What choices were made by those not victimized? 

 What light does the story of Roth’s Jews shed on how the Holocaust occurred in other places under 

Nazi occupation? 

 What can this story teach about other human rights abuses, including those genocides occurring in 

other periods of history and that exist today? 

 What can the story of the Jews of Roth teach visitors about choice and responsibility in their own 

lives? 
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Pre-Visit Exercise 

This exercise is designed to orient students to what they will experience when they visit ―A Reason to 
Remember‖. More generally, it was also created to help students learn more about primary source 

materials and their use in defining and documenting the events of history.  

Primary source materials are the essential tools of all historians. The critical thinking skills students 
acquire in this exercise, as well as from their tour of the exhibit, are applicable and transferable to 

everything they learn in their history and social studies courses. 

Goals and Objectives 

The exercise is centered around five images. The images illustrate and facilitate dialogue and discussion 
around the four themes of the exhibit: Racism and Propaganda, Integration vs. Segregation, Resistance, 

and Choice and Responsibility. 

It is recommended that the pre-visit exercise be done in class after students have been given some 
background on the history of the Holocaust and just prior to their exhibit tour.  

After completing the pre-visit exercise, students will be able to: 

 Understand and define the term ―primary source material‖. 

 Explain how primary source materials are used in the study of history. 

 Analyze and interpret historic photographs and documents. 

 Identify primary source items used in ―A Reason to Remember‖ and explain the ways in which they 
document the events that occurred in Roth and other areas under Nazi occupation between 1933 and 

1945. 

Prerequisite Knowledge 

It is assumed that students have some knowledge of the history of the Holocaust before completing this 
exercise and visiting the exhibit. 

Most students learn about the Holocaust in social studies or history classes. However, some students 
may learn about it in other courses such as music, art, psychology, sociology, civics, or in the case of 
parochial schools and Jewish Day Schools, religion. Still others may have learned in more informal 

educational settings such as synagogue or church schools or youth groups. 

If the class does not have some requisite knowledge, it is recommended that students be provided with 
historical background on the Holocaust prior to the exhibit tour. Materials in Appendices B, C, and D can 
be used as a basis for lectures in class. Sections of these appendices can also be photocopied for 

assigned readings. 

Instructions for Teachers 

► To prepare before conducting the pre-visit exercise: 

1. Download the student handbook and exercise images from the Hatikvah website (www.hatikvah-

center.org). 

2. Review the student handbook. It is similar to many sections in this teacher’s guide, but keep in mind 

that the student handbook does not contain all the information. 

3. Arrange to display the images on a projector while taking notes on a paper easel, whiteboard, or 
chalkboard. Prepare markers in four different colors to record answers. If this is not possible, print out 

copies of each image for students. 

► To conduct the exercise: 

1. Review the sections in this guide on understanding and analyzing primary source materials with 

students. 

http://www.hatikvah-center.org/
http://www.hatikvah-center.org/
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2. (Optional) Display an image or document – one that is not a part of ―A Reason to Remember‖. It may 
be from a lesson you have previously covered in class. While displaying the image, read the primary 

source material questions aloud and answer them as a group. 

3. Display the images from ―A Reason to Remember‖ and gather initial reactions. 

a. Do not explain the images or mention the themes of the exhibit at this time. Students do not know 

about them yet. 

b. Show only one image at a time. 

c. While each image is displayed, write down the answers to the questions from Analyzing and 
Interpreting Historic Photographs and Documents. To help students learn about the themes 

in step 4, use a different color marker for each theme, for a total of four different colors. 

4. Show the images again for further explanation, analysis, and discussion. 

a. Show each image again, one at a time. 

b. Explain what the image is and mention the theme with which it is associated. Write the theme 
next to the recorded answers. This is covered in Discussing the Images from ñA Reason to 

Rememberò. 

c. Review the discussion questions for each image. 

5. Explain that the images appear in ―A Reason to Remember‖, an exhibit the students will be touring. 

6. Remind students to bring their handbooks to the exhibit tour or collect them and bring them all 

together if needed. 

Understanding Primary Source Materials 

A primary source material is any item, typically a document or photograph that was created at the time an 
historical event occurred. It can be dated and contain specific information that imparts knowledge of an 
historical nature. Diaries, journals, chronicles, reports, legal documents (such as identity registrations, 
birth certificates, etc.) photographs, films, artifacts (such as clothing worn in Nazi concentration camps) 

are all examples of primary source materials. 

Materials created after an event occurred (such as memoirs or personal testimonies) are generally not 
considered to be primary source materials by historians unless they were created in the immediate 

aftermath of the event or if what they state or document can be authenticated and verified. 

Analyzing and Interpreting Historic Photographs and Documents 

Historical photographs capture people, places, and events. Holocaust photographs come from a variety of 
sources that include photos taken by the Nazis themselves as well as photographs taken secretly by 
victims and eyewitnesses. To read and interpret a Holocaust photo, the following general questions are to 
be considered. Some questions are applicable to all historic photographs and others are specific to 

Holocaust photographs: 

 Who is being photographed? 

 How old do you think the people are? 

 How are they dressed? 

 Can you determine their status under Nazi occupation? Do you think they are victims or people who 

are not being victimized? 

 Do you think they are aware that their picture is being taken? 

 Look at their faces. What do you think they are feeling? 

 How do you think the people in the photograph perceive their situation under Nazi occupation? 

 What objects or structures are in the photograph? 

 Is an event taking place in the photo? Describe it. 

 Who do you think took the photo?  

 When was it taken? 

 Why do you think they took the photo? 
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 Even photos that appear to be taken spontaneously are generally predetermined by the 
photographer. Can you tell anything from the photograph about the perspective of the photographer 

or about what motivated the photographer to take the picture? 

Historical documents are the tools used by most historians to discern and understand historical events. 
Dates, names, places, and detailed descriptions are generally contained in historic documents, enabling a 
historian to be able to state what occurred in a particular time and place. Documents take the form of 
letters, lists, invoices, receipts, reports, chronicles, and diaries as well as directives or orders issued by a 
government, a civil servant, or a military commander. When reviewing a historic document, the following 

questions should be considered: 

 What is the document (e.g. a letter, a report, etc.)? 

 What information does the document contain? 

 Who wrote or produced the document? 

 When was it written? 

 Where was it written? 

 Why was the document created? Who was its intended audience? 

 What was the purpose or purposes of the document? 

 Does the text of the document appear to be formal or informal? 

Discussing the Images from ñA Reason to Rememberò 

Image 1 ï Theme: Racism and Propaganda 

Nazi propaganda poster used as the cover for a brochure on an exhibit labeled ―Degenerate Art‖, Berlin, 

1938. 

The poster employs stereotypes of both Jews and Blacks in order to degrade both groups. The message 
it is trying to convey is that Jews and Blacks together have lowered the standard of music and made it 
―degenerate‖. The propaganda is based in part on the fact that African American jazz musicians and 
Jewish American klezmer musicians collaborated and enjoyed playing each other’s music. Jazz and 
klezmer, as forms of ethnic music, have enriched the field of music. Both types of music have inspired 
many composers to create new original works. Among them is George Gershwin, an American Jew 
whose classical motifs are strongly influenced by jazz motifs. The Nazis, however, considered both jazz 
and klezmer to be ―low‖ and ―degenerate‖. They employed racist stereotypes to put down both forms of 

music. 

Discussion Questions 

 What kinds of stereotypes did the Nazis employ in this propaganda poster? 

 How influential do you think this type of propaganda was on the average German? 

 Are you familiar with prejudicial stereotypes like these related to other places besides Nazi Germany 

and historic periods other than 1933-1945? Cite some examples. 

 Why do you think the Nazis attacked both Jews and African Americans in the same propaganda 

image? 

 What does this poster tell you about how the Nazis used racism in their ideology? 

 What does it tell you about racism and other forms of hate? 

 Are stereotypes like these used today by anyone? Why? 

 What ideas do these stereotypes convey? What is the best way to respond to propaganda that 
employs racist stereotypes? 

Image 2 ï Theme: Segregation Versus Integration 

Identity document (kennkarte) of Heinz Bergenstein of Roth, Germany; issued in Marburg on February 7, 
1939. 

On July 23, 1938, the Nazis passed a law requiring everyone in Germany to purchase a kennkarte, an 
identity document. The kennkarte was made of grey cloth paper. On the kennkarten of Jews, a gold ―J‖, 
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meaning ―Jew‖ is embossed. In August 1938, the Nazis passed another law requiring Jewish men and 
women to add ―Israel‖ and ―Sara‖, respectively, as their middle name. Kennkarten of Jews issued after 
this date include these names. The names had to be placed on every Jewish individual’s documents that 
had their name on it, including envelopes used for correspondence. However, some Jews were exempt 
from this requirement because some first names of Jewish people were considered by the Nazis to be 
―Jewish-sounding‖ enough. An additional type of document called an ahnenpass was created for non-
Jews to verify their Aryan ancestry. It is a hard-covered red book, visibly different from the kennkarte. 

Non-Jews were not required to obtain an ahnenpass but it was available on request. 

Discussion Questions 

 Why do you think the Nazis required people in Germany to obtain and carry identity documents? 

 What was similar and what was different about the identity documents for Jews and those for non-
Jews? 

 Why do you think the Nazis required that Jews add the name ―Israel‖ or ―Sara‖ to their names on all 

their documents, including envelopes used for correspondence? 

 How do you explain the fact that the name ―Israel‖ was not added to Heinz Bergenstein’s name on his 

kennkarte? 

Image 3 ï Theme: Resistance 

Ilse Höchster (2nd row from top, 4th from left) with her teacher and classmates Roth, Germany, 1930’s. 

Ilse Höchster was the only Jewish child in her class. Note the Nazi flag and only three children giving the 
Hitler salute, even though the school was already reorganized according to Nazi ideology. 

Discussion Questions 

 Who do you think took this photo? Why? 

 How do you explain the fact that only three of the students in this photo are giving the Hitler salute? 

 How do you think Ilse Höchster felt at the time this photo was taken? 

 How do you think Jews in Roth perceived their situation under the Nazi regime at this time? Please 
explain your answer. 

 What does this photo teach you about Germans and Nazis? 

 What does it teach you about resistance in Nazi Germany? 

Image 4 ï Theme: Choice and Responsibility 

Montage containing photo of Markus Roth and two documents, dated 1935. 

One document names two farmers who continued to do business with Markus Roth after Hitler became 
Chancellor of Germany in 1933. The second is a newspaper article that appeared in the Roth newspaper 

denouncing Markus Roth for disobeying a non-existing law. 

These documents illustrate the way the Nazi government removed Jews from the German economy. 
Markus Roth was a grain merchant in Roth. He bought wheat and rye from farmers and sold it to flour 
mills to be made into flour. Even after Hitler became Chancellor of Germany, two of Markus Roth’s 
suppliers continued to sell grain to him until 1935, when a local Nazi supporter informed on them to the 
authorities. Immediately after receiving this information, an article was published in the local newspaper 
stating that Markus Roth was a ―typical Jew‖ who defied the law and continued to buy grain from local 
farmers without purchasing a license allowing him to do so. The article then denounced the farmers who 
sold him grain, asking why ―law-abiding Germans continued to do business with Jewish parasites.‖  No 
such law existed until the article was published in the paper. The farmers who sold grain to Markus Roth 
were required to pay a fine. After this occurred, Markus Roth was not able to buy grain from anyone, so 

he had nothing to sell, and was therefore no longer able to be in business. 

Discussion Questions 

 What choice was given to Markus Roth’s suppliers after the Nazis came to power and what choice did 

they make? 

 What made them change their mind and make a different choice? Why? 
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 What effect do you think the newspaper article had on people who lived in the village of Roth? 

 What effect did this have on Markus Roth and his family? 

 What does this primary source material teach you about what the Nazi government did to Jews in 

Germany at this time? 

 What does it teach you about what the Nazi government did to non-Jews who didn’t support them? 

Image 5 ï Theme: Choice and Responsibility 

Children gaze through a vandalized fence in Kenosha, Wisconsin, 1990’s. This photograph was taken by 
a journalist and appeared in the Milwaukee Sentinel. 

Discussion Questions 

 What event does this image document? 

 Why do you think the journalist took this photo? 

 What questions does the photo make you ask? 

 How do you relate these questions to what you have learned about the Holocaust? 
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Visiting the Exhibit 

This worksheet has been created to guide students through their visit to ―A Reason to Remember‖. It is 
also part of the student handbook. 

Instructions for Teachers 

Visiting the exhibit helps students critically evaluate the importance of remembering the Holocaust and its 
relationship to understanding other instances in which human rights have been violated in the past and 

present. 

This worksheet helps students make their way through the exhibit and includes questions to help them 
examine the choices they make themselves when responding to prejudice and hate. 
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Student Worksheet 

Read this worksheet before you enter the exhibit, ―A Reason to Remember‖. Fill it out as you move 
through the exhibit. The exhibit is organized into eight sections – the first six sections include specific 

information about five families, while the last two place their stories into historical context. 

If you need more space, use the back of the worksheet. 

 

1. Please choose one of the five families (Höchster, Nathan, Bergenstein, Roth, Stern) and follow their 

story through the exhibit.  

a. Name of family:            

b. Name of family members:          

c. Names of World War I veterans in family:        

d. Review section 1 of the exhibit, ―Life Before the Nazi Regime‖. Describe the members of the 

family. What activities did they enjoy? What were some of the important events in their lives? 

 

 

 

 

 

 

2. Read the exhibit panels starting with section 2. Write down everything that happened to the family, 
including the exact or approximate date next to each event you list. If you cannot determine a date, 

write a date range, such as 1935-1938. 

a. Section 2: The Rise of Racism 

 

 

 

 

 

 

b. Section 3: The Loss of Human Rights 
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c. Section 4: The Machinery of Destruction 

 

 

 

 

 

 

d. Section 5: Attempts to Flee 

 

 

 

 

 

 

e. Section 6: The Fate of Roth 

 

 

 

 

 

 

3. If you had the opportunity to meet any member of the family you followed today, what would you ask 

them? What would you want to say to this person? 

 

 

 

 

 

 

4. List and describe one image or story in the exhibit that taught you something about racism and 

propaganda: 
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5. List and describe one image or story in the exhibit that taught you something about how the Nazis 
segregated and marginalized the Jews in Roth. Can you cite an example of this having been done to 

people in our country? Compare and contrast the two examples. 

 

 

 

 

 

 

6. List and describe one image or story from ―A Reason to Remember‖ that illustrates making a choice 
and taking responsibility. How does this make you think about choice and responsibility in your own 

life? 

 

 

 

 

 

 

7. Additional comments or questions: 
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Exhibit Feedback 

Hatikvah Holocaust Education Center is seeking feedback from visitors about their experience.  

You may complete the feedback sheet before you leave the exhibit and give it to the docent or leader of 
your exhibit tour. If you do not have sufficient time to complete it while visiting the exhibit, you may do so 

later and mail the completed forms back to:  

Hatikvah Holocaust Education Center  

1160 Dickinson St. 

Springfield, MA 01108 

 

Thank you for coming to see ―A Reason to Remember:  Roth, Germany 1933 – 1942‖. Please write down 

your thoughts, feelings, and impressions. Use the back of the sheet if needed. 
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Post-Visit Activities and Exercises 

Holocaust Survivor Personal Testimony 

No experience can be substituted for hearing a Holocaust survivor give a personal testimony. To arrange 
to meet with a survivor, contact the host organization in advance. 

This can take place immediately after the exhibit tour if time allows. Alternatively, the host organization 
may be able to arrange for a survivor to visit your classroom. 

Debriefing and Recommended Classroom Activities  

It is important for students to spend time alone, with you, or with their families to process their experience 
at the exhibit. Teachers are encouraged to have students discuss their experience as well as write their 

thoughts, feelings, and impressions in personal journals. 

A written assignment or an artistic project is another good way to conclude a unit of study on the 
Holocaust. Assign one of the following to students: 

 Write an essay explaining why you feel it is important to remember the Holocaust. Explain your 

reasons and give specific examples. 

 Read a short story, poem, or novel about into the Holocaust. You can refer to your teacher’s 
bibliography for suggestions. Write a report on this work explaining what it adds to your 

understanding of the Holocaust. 

 Write a story that illustrates a way in which someone makes a choice that has a strong positive or 
negative effect on another person’s life. Write an postscript or epilogue to the story that explains its 
relevance to what you learned in your study of the Holocaust about human choice and human 

behavior 

 Write a poem that expresses your feelings about why it is important that people remember what 

occurred during the Holocaust.  

 Create a work of art in which you illustrate one of the reasons why it is important to remember what 

happened during the Holocaust. 

 Create a community service or social action project for your class or school related to what you have 
learned about the Holocaust in making positive choices about helping and caring for others. 
Examples might include participating in activities or helping at a local nursing home or geriatric 
center, homeless shelter, care center for sick children or volunteering for Headstart or Habitat for 

Humanity. 

Exercise Using Post-Holocaust Testimony 

Eyewitness testimonies help to personalize the events of the Holocaust and make them more real for 
students. Many details of what occurred under Nazi occupation only came to light years later. 

Goals and Objectives 

After completing this exercise, students will be able to: 

 Understand the complex factors that surround the choice to resist or not resist. 

 Understand the psychological factors that effect a person’s ability to give testimony about a traumatic 

event. 

The letter below teaches many important lessons. Have students read this letter or read it aloud in class. 

After, discuss the questions that follow. 
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Letter to Markus Roth 

The letter below was sent to Markus Roth in 1951 by a neighbor, Johannes Ruth. Markus had escaped 
Germany in 1938 with his wife and three children and was settled in Chicago when he received this letter.  

Johannes Ruth had been known as anti-Nazi during the Nazi era. Johannes Ruth’s son was a close 
friend of Markus Roth’s son, Herbert. Although Johannes Ruth asks in his letter to purchase Bertha 
Stern’s house for his daughter, the sale did not happen. 
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Roth,  Germany 

June 5, 1951 

Dear Friend Markus:  

I received your address today from Heinrich Becker . I am very pleased that you and your 

family are well, and I can  report that the same is true of us . You wrote that you will sell 
the house and that your attorney already has a buyer . [Mr. Ruth is referring to House #98, 

located next to his and owned by Bertha Stern, Markus Roth’s mother-in-law, who perished in the 

Holocaust]  Since my [daughter] Grittchen will be married soon, I am willing to buy the house 
for her . If this really happens, then the farewell words of your mother -in-law Bert ha will 

be fulfilled . She said, òI will never be able to repay you for what you and your mother have 

done for us.ó  An SA informer had observed from the Inn next door that Grittchen handed 
bread and milk to her (Bert ha) over the fence during the evening; she was notified to stop 

at once, and was told that this would be her last warning . From then on, my wife continued 
to bring the same during the night and early morning hours . During this period I myself 

was on a blacklist maintained by the local Nazis.  

On a Sunday morning a few days after your relatives were deported, there arrived a fl at -

bed truck at the house, with a driver I knew well . I asked him what he was looking for and 
he said he wanted to pick up the firewood, coal, and sewing machine in House #98 . After 

about an hour, I walked by and he railed at me, because a person from Marb urg had not 
arrived . As I walked along the street, I saw Johannes Pfeffer, Jost Gruen, and Jost Muth  

[neighbors]. As we were talking, there arrived Mayor Hartmann and the person from 

Marburg . Mayor Hartmann then order ed that I and Jost Muth (a former Comm unist) 
should load all the firewood in House #98 on the truck, and to pick all the pears from a 

tree in the garden . I refused . Jost Muth was afraid that they would arrest him and went 
to help . Hartmann went to the Inn and recruited some Hitlerjugend youngs ters who were 

working there.  

Around noon I received a summons to come to the Mayorõs office. The two (Nazi) chiefs 

Jacob Schneider and Georg Pfeffer were also present . When I arrived, Hartmann 
screamed at me . The other two said nothing . Hartmann said I had  sabotaged the economy . 

He would denounce me and could count on it that I would be sent to a concentration camp . 
I explained to him that I would never help in such matters and that they could shoot me 

and I walked out the door . The two (Nazis) must have to ld him not to proceed . He did not 

denounce me, but imposed a penalty . I had to drive a team of horses belonging to Nau 
Heinrich to Niederwalgern (village adjoining the railroad station) to bring the first 

Saarland fugitives to Roth.  

Now dear Markus, you an d your wife and children can decide to whom you want to sell the 

house. I know that we thought and did what was humanely possible at a time when it was 
needed. Let me know as soon as possible what price you want . I do not want a present.  

With best greeting s to all,  

Family Johannes Ruth , House #99  
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Discussion Questions 
1. This letter discusses the relationship between Bertha Stern, one of the last Jews deported from Roth, 

and her next door neighbors, the Johannes Ruth family. Johannes Ruth mentions that his daughter 
and wife gave food to the Stern family against Nazi orders, even though they were informed on and 
received a warning by the local authorities. Why do you think the Ruth family took this risk and 
continued to give food to the Stern family? What choice did they make and what were the 

consequences of their choice? 

 

 

 

 

 

 

2. What other act of resistance against the Nazis did Johannes Ruth say he performed? What happened 

to him as a consequence of this act? 

 

 

 

 

 

 

3. Jost Muth, another villager, was with Johannes Ruth at the time of his act of defiance of the Nazis. 
Unlike Johannes Ruth, Jost Muth complied with the Nazi directive. Why do you think Jost Muth 

agreed to do what Johannes Ruth refused to do? Explain your answer. 

 

 

 

 

 

 

4. What did you learn from this letter about life in Roth under the Nazi occupation for people who were 

not Nazis? 
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5. Why do you think Johannes Ruth considered driving a team of horses to the local railroad station a 
penalty for his non-compliance with a Nazi order? Why do you think he agreed to do this, but had 

refused to go along with the original order from the Nazis? Explain your answer. 

 

 

 

 

 

 

6. Johannes Ruth’s letter to Markus Roth was written six years after the end of the Nazi occupation. 

Why do you think Johannes Ruth wrote to Markus Roth after all these years? Explain your answer. 

 

 

 

 

 

 

Optional Post-Test on Holocaust History 

To assess what students have learned about the Holocaust from the exhibit, you can administer the test 
on the history of the Holocaust in Appendix D. You can give the test as a simple self-assessment without 

the assignment of a letter grade.  
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Appendix A: Glossary of Terms Used in the Exhibit 

Term Definition 

Aryan Derived from the Sanskrit word ―arya‖ meaning ―noble‖. The word was 
appropriated by 19th Century racists to indicate ―superior races‖ as 
distinguished from ―inferior races‖. The Nazis applied the Aryan label to 
Germans in order to segregate German society into people of ―superior‖ and 

people of ―inferior‖ races. 

affidavit A legal document that is a sworn statement of fact. Affidavits are used to 
record the testimonies of witnesses who are unable to be present during a 

trial. 

ahnenpass 
(AH-nun-pass) 

A document created by the Nazi government to verify a person’s Aryan 
ancestry. While the government did not require Germans to obtain an 
ahnenpass, the document enabled those who had one to obtain special 

privileges. 

appel 
(ah-PEL) 

The German word for ―roll call‖. Inmates of Nazi concentration camps were 
subjected daily to the appel, where they stood at attention for a long time 
while their numbers were called. The appel was used by the Nazis both as a 
form of torture and as a way of identifying inmates who were too weak to 

work. People unable to stand in the appel were usually killed by the Nazis. 

appelplatz 

(ah-PEL-plots) 

The place where the appel was conducted. 

Auschwitz 

(OWSH-vits) 

Largest Nazi concentration camp complex in Europe. Located on a major 
railroad line in Poland near the town of Oświęcim (awsh-VYEN-cheem), which 
is the Polish name for Auschwitz. The complex was divided into three main 
sections: Auschwitz I (Buna) and Auschwitz III (Monowitz) were slave labor 
facilities. Auschwitz II (Birkenau) was where gas chambers were located. 
Over 1.5 million people were murdered by gassing. Some of Roth’s Jewish 

residents died in Auschwitz. 

Buchenwald 
(BOOKH-ehn-vald) 

Nazi concentration camp Buchenwald was established in 1937 and located 
near Wiemar, Germany. It was the hub of a large network of slave labor 
facilities. The Jewish men in Roth who were arrested after Kristallnacht were 
supposed to be sent to Buchenwald. One man from this group, Joseph 
Bergenstein, was released before being sent because of his service in the 
German army during World War I. Another, Hermann Höchster, was sent to 
Buchenwald despite his military service because he was the head of Roth’s 

Jewish community. 

deportation The term used by the Nazis for the ―physical removal of Jews from a specific 
area‖. Throughout the Holocaust, the Nazis rounded up Jews and ―deported‖ 
them to concentration camps or to their deaths at killing centers where gas 
chambers were located. Roth’s Jews were ―deported‖ from their homes in 
1941 to either the ghetto/slave labor camp, Theresienstadt, or to the ghetto in 

Riga, Latvia. 
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Term Definition 

Eugenics A scientific movement that purported to improve the condition and quality of 
humanity by separating out those deemed genetically inferior. Body parts 

were measured to determine a person’s ―racial profile‖. 

Racists, including the Nazis, have employed eugenics to segregate people 
into ―superior‖ and ―inferior‖ races. Nazis justified human rights violations by 
calling the procedures they used ―scientific‖. People determined to possess 
―inferior‖ genes or possessing some form of physical or mental handicap were 
forcibly sterilized. Medical experiments and ―euthanasia‖ were practiced on 
people with ―inferior genes‖ or physical and mental handicaps. 

Final Solution Euphemism used by the Nazis for the mass murder of Jews in occupied 
countries. 

Gestapo 
(geh-STAH-poh) 

German contraction for Gehaime Staatspolizei (geh-HAY-muh SHTAHTS PO-
li-tsay) or in English, State Secret Police. The Gestapo had a great deal of 
control over various Nazi acts of oppression occurring outside of 
concentration camps. This included spying, the arrest and torture of people, 

confiscation of their property and assets, and various police-led atrocities. 

ghetto Italian for ―foundry‖. The word ―ghetto‖ originated in Venice, where in 1516 
Jews were forced to live in a closed area near a foundry. Over time, the word 
came to be used to describe a section of a city where only Jews lived, 

confined and separated from other parts of the city. 

The Nazis used ―ghetto‖ to describe the areas in cities and towns under Nazi 
occupation where Jews were forcibly confined. The ghettos in earlier 
centuries were created to segregate Jews from Christians and exclude them 
from economic and social life in order to make them uncomfortable enough to 
want to convert to Christianity. Ghettos established by the Nazis served a 
different purpose – Jews were concentrated by the Nazis in one area in order 
to carry out the ―final solution‖. The ghettos were transitional in nature, 
providing a way of holding and containing people in one place so that they 
could be completely controlled and ultimately deported to killing centers or 

concentration camps. 

Judenhausen 
(YOO-den HOW-zen) 

German word that literally means ―Jew-houses‖. Judenhausen were houses 
or apartment buildings in Germany where the Nazis forced Jews to live prior 
to their ―deportation‖. Although ghettos were not created in Germany as they 
were in Poland and the occupied parts of the Soviet Union, the Judenhausen 

were de-facto ghettos and served the same purpose. 

Judenrein 
(YOO-den-reyn) 

German word meaning ―Jew-free‖. This is the term used by the Nazis to 
declare an area ―free of Jews‖, meaning that Jews no longer lived in that area. 

The literal translation of Judenrein is ―Jew-clean‖ or ―Jew-cleansed‖. 

kennkarte 

(KEN-kart) 

German for ―Identity Document‖. All Germans were required to obtain this 
identity document. Most kennkarten were made of grey-colored cloth paper. 
The kennkarten of Jews were embossed with a gold ―J‖, segregating them 

from others. 

klezmer Traditional Eastern European Jewish music. 
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Term Definition 

Kristallnacht  
(krih-STAHL-nakht) 

German word meaning ―Night of Broken Glass‖. Refers to the violent events 
that occurred on November 9, 1938 throughout Germany, Austria, and 

Western Czechoslovakia. 

On that night, riots occurred destroying and looting synagogues, Jewish-
owned businesses, and Jewish homes. Widely reported in the media as 
spontaneous acts of violence, the riots were actually secretly planned and 
coordinated by the Nazis and carried out to make them appear spontaneous. 
The Nazis claimed the riots broke out after Herschel Grynspan, a Jewish 
student in Paris, shot a German government official at the German embassy. 
Grynspan’s parents were Polish-born Jews living in Germany and were 
among a group of Jews forcibly sent back to Poland by the Nazis. Poland 
refused to accept this group and they ended up in refugee camps on the 
Polish/German border. Jewish communities in Germany were forced by the 
government to pay a fine of 1 billion German Marks as a punishment for 
making the German people angry and causing them to riot. As a result, a 
large amount of Jewish property and assets were confiscated by the Nazis 

and many Jews were impoverished. 

The morning after Kristallnacht approximately 30,000 Jewish men and boys 
14 years and older were arrested by the Nazis and sent to concentration 

camps, including three from the village of Roth. 

mikvah Ritual bath used by Jews for religious purposes. 

Roth 
(roht) 

German village featured in the exhibit ―A Reason to Remember‖. The village 
is in the Marburg (now Marburg-Biedenkopf) district in the Hesse state of 

Germany. The city of Frankfurt is also in this state. 

slave labor camps The most common form of Nazi concentration camp. People in these camps 
were forced to do various kinds of work for the Nazis such as building roads 

or factory work. Some Jews from Roth were sent to slave labor camps. 

Stutthof 
(SHTOOT-hoff) 

German name of Nazi concentration camp near Gdansk, Poland. Most of the 
people sent to Stutthof were forced into slave labor. A gas chamber was also 
built there, making Stutthof a killing center as well as a concentration camp. 
Approximately 12,000 Jews were gassed at Stutthof. One Jew from Roth 

perished in Stutthof. 

Theresienstadt 
(teh-RAY-zee-en-

shtaht) 

German name for the town of Terezin, Czechoslovakia, about 100 kilometers 
from Prague. The Nazis established a ghetto/slave labor camp of the same 
name in the walled town. Several Jews from Roth were deported to 

Theresienstadt and perished there. 

Torah scroll (TOH-ruh) A scroll made of parchment containing a hand-written text of the first five 
books of the Hebrew Bible. The Torah scroll is the most sacred object in the 
Jewish religion. When it is no longer able to be used, it must be buried in a 

Jewish cemetery because it contains holy words. 
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Appendix B: Overview and Background Information 

The material in this section contains readings to help instructors who are not teaching the Holocaust 
prepare their students for visiting ―A Reason to Remember‖. While each reading addresses a specific 
aspect of the Holocaust, taken together they provide an overview of the Holocaust for both students and 
teachers. These materials may be used in their entirety or individually, based upon the needs of students 

and the time available to devote to the subject. 

How the Nazi Party Changed the Situation of Jews in Europe 

Jews had lived in various countries throughout Europe for over 1,000 years, constituting a religious 
minority that had contributed significantly to the development of European civilization. In 1933, when 
Adolph Hitler became Chancellor in Germany, the world Jewish population was approximately 15 million. 
Over 9.5 million Jews, representing approximately 2/3 of the total population, lived in European countries. 
In Western and Central Europe particularly, despite the presence of prejudicial attitudes, Jews were well 
integrated into the societies in which they lived and present in every sphere of economic, social, and 

political activity. 

When the Nazi party was created in Germany in 1919, it was not a significant factor and had very few 
supporters. The worldwide economic depression that began in 1929 with the crash of the stock market 
had a severe negative impact on Germany because of the large punishment tax imposed on Germany at 
the Versailles Treaty that followed the end of World War I. More people were homeless and jobless in 
Germany than in any other country affected by the depression. In addition, the Versailles Treaty forbade 

Germany to have an army. 

Adolph Hitler traveled around Germany speaking to groups of people in order to get support for his Nazi 
party platform. He promised to restore Germany to its former place of honor in the world. He promised to 
rebuild Germany’s economy by creating jobs and economic incentives for businesses. And he also 
blamed all of Germany’s economic problems on Jews. In 1930, when the depression economy was at its 
strongest, people started listening seriously to Hitler. In that year, the Nazi party won 107 votes, 
becoming an important minority party in the German parliament. As economic conditions got worse, Hitler 
campaigned more vigorously. In January 1933, the Nazi party received 44% of the popular vote, enough 
to make it a strong enough factor to bring into the coalition government. Germany’s president, Paul von 
Hindenberg, appointed Hitler Chancellor of the country, mistakenly believing that by bringing the Nazi 

party into the mainstream, its extreme views on anti-Semitism and racism could be softened. 

On February 27, 1933, the Reichstag (German Parliament) building was burned down. Hitler blamed the 
Communist party, his strongest opponent, for setting the building on fire. Four thousand Communist party 
members were arrested and many were shot and killed. Late in March of that year, under pressure from 
Adolph Hitler, the German parliament passed a special law, called ―The Enabling Act‖ that declared 
Germany to be in a state of emergency. The ―Enabling Act‖ was based on two provisions (Articles 25 and 
44 of the Weimar Constitution) that allowed the president of the country, in a state of emergency, to usurp 
the powers of the state governments, suspend the constitutional guarantee of civil liberties, and dissolve 
the parliament. The parliament could also grant temporary legislative power to its Chancellor by a 2/3 
vote of those present. This was how Adolph Hitler obtained dictatorial power over his country and 

declared himself its ―Fuehrer‖. 

From that point forward, Hitler put every other political party in Germany out of existence. He nationalized 
the media and ended freedom of the press. And then he orchestrated a systematic, step-by-step process 
to rid Germany of its Jews. Every piece of anti-Jewish legislation that was passed in Germany and put 
into effect in every other country that fell under Nazi occupation was put into effect as a result of ―The 
Enabling Act‖. Hitler had seized power legally and he held his power legally until World War II ended in 

1945. 
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Discussion Questions 

1. What do you think were the factors that influenced many Germans to vote for the Nazi Party? 

2. How much of a role do you think anti-Semitism played in Germans choosing to vote for the Nazi 

Party?  Explain your answer. 

3. How did Adolph Hitler seize power in Germany and how did he hold onto it for twelve years? 

Putting the Holocaust in Context: Human Choice and Responsibility 

When engaging students in a discussion of the events that occurred in Nazi-occupied Europe, it is 
important that they be asked to think critically about the reasons why things happened in the way that 
they happened and to evaluate the choices people made in response to Nazi propaganda, demands, and 
dictates. An examination of these choices should also lead to a critical evaluation of the choices we make 

today in response to situations where people are being oppressed. 

The victims of Nazi oppression had only three choices: 

 They could escape by fleeing to a country not under Nazi occupation, by finding shelter with someone 
who would protect them, or by finding a place they could hide without being caught. 

 They could resist and fight against the Nazis and their collaborators, to the degree that this was 

possible. 

 They could survive as best as they could. 

If there was no alternative but to die, they also had choices as to how they would face their deaths: 

 They could die defiantly. 

 They could die despairingly, without hope. 

 They could accept their deaths and die with prayers on their lips. 

Those who were not targeted as victims had a wider range of choices: 

 They could be perpetrators, deliberately and willingly engaging in acts of oppression, including 
murder. 

 They could be collaborators, assisting the perpetrators in carrying out genocidal acts by seeking out 
victims, turning them in to the perpetrators, and even actively engaging in oppression and murder 

themselves. 

 They could be enablers, not directly involving themselves in atrocities carried out by perpetrators and 
collaborators but doing work that allowed the system of oppression to exist without impeding the 
process of persecuting and killing the victims. 

 They could be bystanders, uninvolved in any aspect of the oppressive acts carried out by perpetrators 
and collaborators but at the same time standing aside and doing nothing to prevent the acts from 
occurring. 

 They could be resisters, taking a stand against the oppression and doing things to impede it or stop it 

from going on. 

 They could be protectors or rescuers, putting their own lives at risk or the lives of others in order to 

shelter or save the lives of victims. 

Discussion Questions 

1. What are some of the things victims did to escape or flee from the Nazis?  What were some of the 

obstacles to escape? 

2. Resistance needs to be understood in very broad terms. It does not only include acts of organized, 
armed resistance. There are many other types of things victims did to resist the Nazis. Name some of 
the types of anti-Nazi resistance activities. What were some of the impediments to resistance 
activities?  What were some of the questions people were asking themselves and each other that 

prevented or stopped them from being resistors? 

3. What were some of the things people did in order to survive the Holocaust?  What do you think made 
people make the choices they made?  Why is it difficult to pass judgment on the choices people made 

in order to survive? 
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4. What do you think caused people to face their deaths in different ways?  What can we learn from 

trying to understand the choices people made about how they faced their deaths? 

5. What do you think were the reasons people became perpetrators or collaborators? 

6. What is the difference between an enabler and a bystander?  Do you think there were more enablers 
or more bystanders during the Holocaust?  What do you think were some of the inner conflicts people 

were dealing with that resulted in their choosing to become enablers or collaborators? 

7. What is the difference between a resistor and a protector or rescuer?  What do you think were the 
factors that influenced people to make the choice to become resistors, protectors, or rescuers?  What 
do you think were the inner conflicts that might have prevented more people from choosing to be 
resistors, protectors, or rescuers? 

8. Cite examples in other periods of history and in your own life in which you or others you know have 
had to make choices similar to those of victims or non-victims during the Holocaust. Discuss the 

examples presented by students. 

Jewish Resistance to Nazi Oppression 

The Myth That Jews Did Not Fight Back 

Elie Wiesel once stated that, ―…the question is not why all the Jews did NOT fight, but how so many of 
them did. Tormented, beaten, starved, where did they find the strength—spiritual and physical—to 

resist?‖ 

Since 1945, there has been a steady and growing accumulation of documentary evidence regarding what 
occurred during the Holocaust. The genocidal atrocities perpetrated by the Nazis and their collaborators 
against the Jews are well known and becoming better understood. Research by Holocaust scholars has 
also added depth and complexity to understanding the efforts made to rescue and protect Jews under 
Nazi occupation. Jewish resistance to Nazi oppression, however, has received much less attention and is 
often neglected by teachers who offer courses of study on the Holocaust. One of the first questions 
students invariably ask when they study the Holocaust is ―Why didn’t the Jews fight back?‖  A myth still 
persists that the Jews went passively to their deaths and did little to stand up to their oppressors. It is of 

utmost importance that this misperception be corrected.  

Organized Armed Resistance 

Contrary to the popularly-held belief, organized, armed resistance activities by Jews during the Holocaust 
were numerous as well as significant. They occurred in the majority of the ghettos, they occurred in many 
Nazi concentration camps, and they even occurred in three of the most notorious killing centers where 

Jews were gassed.  

In approximately 100 ghettos in Poland, Lithuania, Belarus, and the Ukraine underground organizations 
were created whose primary purpose was to wage armed struggle against the Nazis. The Warsaw Ghetto 
Uprising that began on April 19, 1943 was the first major civilian revolt against the German forces in all of 
Nazi-occupied Europe. It lasted three and one-half weeks and inflicted numerous casualties on the Nazis. 
Uprisings also occurred in other ghettos including Bialystock, Kletsk, Kremenetz, Nesvizh, Marcinkonis, 
Mir, and Tuchin. In some of the ghettos such as that of Czestochowa, Kovno, Krakow, Vilna, and Minsk it 
was too difficult to stage a revolt against the Nazis from within the ghettos themselves. However, Jewish 
resistance fighters were organized there and they found other ways of resisting. In some places, the 
resistance fighters attacked and killed Nazis outside the ghettos. They also linked with and eventually 
joined partisan units who operated outside the ghettos. Organized uprisings did take place in many of the 
smaller ghettos, often on the spur of the moment. These uprisings all took place under conditions in which 
organized, armed resistance was almost a virtual impossibility. The resistance fighters faced extremely 
difficult problems including smuggling arms into the ghettos, training the fighters while living under 
austere ghetto conditions, establishing a way of keeping the fighters on alert, and maintaining the secrecy 

of their clandestine operations. 

In the concentration camps it was much more difficult for resistance fighters to organize themselves and 
engage in armed resistance activities. Because they were completely exposed to the camp 
administration, the guards, and unofficial collaborators among the concentration camp inmates, 
resistance fighters were much more vulnerable. Any prisoner could be subjected to brutal torture and 



 Appendix B: Overview and Background Information 

© Hatikvah Holocaust Education Center  Page 34 of 58 

A Reason to Remember: Roth, Germany 1933-1942  Teacherôs Guide 

  

murder for the slightest offense or even without committing any kind of offense at all. Chronic starvation 
robbed concentration camp inmates of their physical strength. The Nazis also used the principle of 
―collective responsibility‖ against the concentration camp inmates, punishing groups of inmates for the 
acts of one or a few individuals in a group. Despite these difficulties, uprisings occurred in a number of 
concentration camps. In several camps, resistance fighters helped organize escapes and many of the 

escapees joined partisan units outside the camp.  

Uprisings even occurred at three of the most notorious killing centers, to which Jews were transported to 
be gassed—Treblinka, Sobibor, and Auschwitz/Birkenau. Two of these uprisings, at Treblinka and at 
Sobibor, resulted in the closure of the killing center operation and, thus, the termination of gassing of 
Jewish inmates there.. The third, which occurred at Auschwitz/Birkenau on October 7, 1944, resulted in 
one of four crematoria being blown up as well as the deaths of many Nazis. Only a handful of people 
survived the uprising at Treblinka. In Sobibor, approximately 400 inmates succeeded in breaking out of 
the camp but about half of them were killed as a result of land mines blowing up or because of the pursuit 
by Nazi soldiers and Polish collaborators. The total number of survivors of this revolt was also very small 
but the uprising resulted in the closing of Sobibor and the termination of its killing center activities. At 
Auschwitz/Birkenau all of those who participated in the uprising were caught and executed by the Nazis 

and the gassing of Jews went on until Auschwitz was liberated by the Soviet army in January 1945. 

Organized armed resistance also included the activities of Jewish partisan groups, who engaged in acts 
of sabotage and guerilla warfare against the Nazis.  

All the many organized armed resistance efforts by Jews were acts of tremendous courage and defiance. 
Although they were, at best, only stop-gap measures that inflicted some casualties and losses on the 
Nazis, they were a part of the overall war effort by American, British, and Soviet armies. Much more 
importantly, the organized armed resistance efforts by Jews enabled the resistors to maintain their dignity 
and, if necessary, go to their deaths proudly and with their dignity and humanity intact. They were a 

source of tremendous inspiration to Jews and others living under Nazi occupation.  

―…Now that Warsaw has witnessed the last act of bestial German action, we cannot simply pass over the 
change in attitude of the victims who, being unable to change their fate, decided to fall with arms in their 
hands. This stand of theirs, understood by every Pole, changes the picture significantly. From a people 
without hope, a herd slaughtered by German murderers, the Jews rose to the heights of a fighting people. 
And if it could not fight for its existence—a thing made impossible by the overwhelming advantage in 
numbers of the enemy—it did demonstrate its right to life as a nation…  The Polish public looks upon this 
happening with great respect, gives its moral support and hopes that its resistance will continue for as 
long as possible….‖ From the Polish Underground newspaper Mysl Panstowa (―State Thought‖) written 

on April 30, 1943 in the aftermath of the Warsaw Ghetto Uprising 

Spiritual Resistance 

Organized, armed resistance was not the only form of Jewish resistance activity. Resistance needs to be 
understood in much broader terms. The foundation of Jewish resistance, especially in the ghettos and 
concentration camps, was survival, both physically and spiritually. The smuggling and sharing of food, 
clothing, medicine, and other necessities was a significant factor of ghetto life. Because these items were 
severely rationed by the Nazis or non-existent, smuggling helped many Jews stay alive. Smuggling was 
an act of daring and defiance. Sharing the things that were smuggled was an act of compassion and 
caring and was as commonplace in the ghettos as smuggling and black marketing.  

Spiritual survival was as important as physical survival. Besides the constant need to find food, clothing, 
shelter, and protection from disease or from being shot, the victims of Nazi persecution had to constantly 
struggle against feelings of hopelessness and despair. Death was everywhere and people trying to 
survive in the ghettos, the concentration camps, and even in hiding witnessed people being tortured, 
murdered, and deported to unknown destinations. What did the Jews do mentally and spiritually to cope 
with the burden of day-to-day survival?  In the ghettos, they operated schools, infirmaries, prayer 
services, and libraries, as well as cultural and recreational activities. They organized concerts and theater 
performances. Jewish youth maintained cultural, religious, and political organizations like the Zionist 
youth groups. They created underground newspapers that sometimes imparted information received from 
illegal sources such as short wave radios or through networks of contacts with people outside the ghettos 
and concentration camps. Sometimes the information contained in the underground publications was 
untrue, created to inspire hope among the victims and protect them from feelings of despair that 
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sometimes led to suicide; sometimes these activities were clandestine rather than done openly because 

they were forbidden by the Nazi overseers.  

Keeping up hope, talking others out of feelings of hopelessness, developing mantras, prayers, songs, and 
visualizations to recite during roll calls, slave labor work, and torture were all ways in which individuals 
helped themselves and helped others to survive. Having a strong will, refusing to be beaten down, 

refusing to commit suicide—all of these things were significant acts of Jewish resistance. 

Many Jews took personal risk to observe their religious traditions— Passover seders that were only 
recitations by memory of passages of the Passover Haggadah, praying daily (with or without prayer 
shawls), manufacturing candles and lighting them secretly on Hanukkah, refusing food rations on Yom 
Kippur despite the fact that one was starving—all of these were acts of defiance as well as inspiration to 

the many Jews who did them.  

Documentation of Nazi Atrocities 

Documentation was another significant part of Jewish resistance activity. In some ghettos, such as 
Warsaw, Kovno, and Lodz, Jews created day-by-day chronicles that established a written record of the 
conditions in the ghetto (i.e. rationing of food, starvation, homelessness, and disease), selections and 
deportations, and other atrocities perpetrated against ghetto inhabitants. Some Jews also kept personal 
diaries for the purpose of documentation. A handful, like Mendel Grossman in Lodz, had cameras and 
took secret photographs that recorded the conditions of the ghetto. A few Jews also drew, painted, and 
sculpted works of art that were documentary evidence of the atrocities perpetrated by the Nazis against 
the Jews. In Theresienstadt particularly, where artists were permitted by the Nazis to draw and paint and 
where the Nazis actually commissioned works, a group of Jewish artists secretly painted the atrocities 
that were occurring daily in the ghetto and smuggled the paintings and drawings outside the ghetto with 
the help of contacts in the Czech underground. A large amount of documentary material survived the 

Holocaust even though those who did the documentation were murdered. 

The obtaining and smuggling of information was another type of Jewish resistance activity. Many women 
especially played important roles as couriers, smuggling letters and information between ghettos and 
concentration camps. Some of the material assisted Jewish resistance fighters in their efforts to strike 
against Nazi targets; some passed between friends and family members, letting them know that their 

loved ones were still alive. 

Jewish Victims Who Rescued Other Jews 

Rescue of victims by other Jewish victims is another amazing example of resistance by Jews. The story 
of the Bielski brothers, who were leaders of the largest Jewish partisan group in occupied Europe. They 
created an entire town to house their 1,500 member unit in a forest in Belarus. They brought in and 
rescued hundreds of Jews who were physically too old, too young, or too ill to actually fight as partisans. 
Rescuing and sheltering their brothers and sisters who could do nothing except hide was a part of their 

effort as partisans.  

There are two stories of rescue of Jews by other Jews in ―A Living Memorial‖, the part of the permanent 
exhibit at the Hatikvah Holocaust Education Center devoted to families with Holocaust history who settled 
in the Greater Springfield area. One story is about the Terkeltaub (Torrey) family of Lodz who, in 
response to a request by Jews they knew, took a girl out of an orphanage in the ghetto just prior to the 
day when all of the children in the ghetto were being deported to Auschwitz. They hid this girl in their 
home and kept her with them when they were sent to Nazi concentration camps in Germany after the 
ghetto was liquidated. The Terkeltaub (Torrey) family all survived the Holocaust and the girl they 

sheltered survived together with them. 

Conclusion 

The complete dramatic story of Jewish resistance to Nazism is still unfolding and the need to tell it is now 
more important than ever. Every story of Jewish resistance is a testimony not only to the courage of the 

survivors themselves, but to the triumph of the human spirit. 
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Appendix C: A Chronology of the Holocaust 

Beginning with the creation of the Nazi party in Germany, the chronology moves year by year through the 
Nazi takeover of Germany’s government; the implementation by the Nazi regime of anti-Jewish, racist, 
and other oppressive policies; the invasion and occupation of many European countries by the German 
army; and establishment of genocidal policies and acts that resulted in the annihilation of millions of Jews 

and others throughout Nazi-occupied Europe.  

While this chronology presents a general overview of what took place during the Holocaust, it does not list 
every date of significance to this history. Some dates and events were chosen for this chronology 
because they relate to the story of the Jewish families in Roth, Germany and what happened to them 

during the Nazi occupation. 

By reviewing and understanding this chronology, students can comprehend everything that is 
documented in the exhibit and also understand how the destruction of Roth’s Jewish community fits within 

the overall framework of the entire history of the Holocaust. 

1919 

 Deutscher Arbeitpartei (German Workers’ Party) founded. 

1920 

 New word ―Nationalsozialistische‖ added to name of the German Workers’ Party and 

party renamed Nationsozialistische Deutscher Arbeitpartei (NSDAP), which is the 

Nazi Party. 

1921 

 Adolph Hitler named the head of the Nazi Party 

1923 

November 8 Nazi Party attempts to overthrow the German government at a rally at a tavern in 

Munich. Hitler and other Nazis arrested by the police and jailed. The attempted coup 

is nicknamed the ―Beer Hall Putsch‖. 

1925 

July 1 Volume I of Adolph Hitler’s Mein Kampf published. In December 1926, Volume II is 

published. Mein Kampf is the blueprint for all of the racist and anti-Semitic ideas in 

the Nazi party ideology. 

1931 

 With the Depression in full swing, Adolph Hitler travels around Germany making 

political speeches promising jobs and a better economy if people vote him into office. 

1932 

July 1 Nazi Party wins 37% of German vote in election, becoming the largest political party 

in the country but still does not have the 50% needed to govern. 

1933 

January 30 Adolph Hitler appointed Chancellor of Germany. 

February 27 Nazis burn down Reichstag building; government treats it as act of terrorism. 
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February 28 Emergency powers granted to Hitler as a result of Reichstag fire; civil rights 

suspended in Germany including freedom of speech, freedom of the press, and 

freedom of assembly. Opponents to Nazis arrested without trial or judicial 

proceeding. 

March 22 Nazis create first concentration camp in Dachau; political opponents incarcerated 

there. 

March 23 Nazi government passes ―Enabling Act‖ as emergency measure, giving full dictatorial 

power to Hitler. 

April 1 Nazis organize boycott of Jewish businesses throughout Germany. 

April 7 Nazis pass ―Law for the Restoration of the Professional Civil Service‖; Jews and 

political opponents excluded from government and university positions. Similar laws 

passed affecting Jewish doctors, lawyers, judges, and teachers. 

July 14 Nazis deprive foreign born Jews and Roma of German citizenship and mandates 

forced sterilization of people who are considered ―unworthy of life‖, including 

physically and mentally impaired individuals, Jews, Roma, people of color, and 

―social misfits‖. 

1934 

January 24 Jews banned from German Labor Front. 

May 17 Jews excluded from national health insurance. 

July 22 Jews prohibited from getting qualifications to work as lawyers. 

August 2 President von Hindenberg dies. Hitler becomes Fuehrer in addition to being 

Chancellor, making him absolute dictator with limitless power. 

1935 

March 16 Germany violates Versailles Treaty by resuming military conscription. 

April 1 Jehovah’s Witnesses banned from civil service jobs and arrested throughout 

Germany. 

May 31 Jews banned from serving in German armed forces. 

September 15 Nazis pass the Nuremberg Laws. Reich Citizenship Law deprives Jews and other 

―non-Aryans‖ of their German citizenship. ―Law for the Protection of German Blood 

and Honor‖ prohibits marriage and sexual relations between Jews and ―Aryans‖. The 

Nazis later apply these laws to Roma and people of color. 

1936 

March 3 Jewish doctors barred from practicing medicine in German institutions. 

March 7 In opposition to Versailles Treaty, German army invades and occupies Rhineland. 

July 1 Concentration camp Sachsenhausen established at Orianenburg, near Berlin. 

July 12 First German Roma and Sinti arrested and deported to Dachau. 

August 1 Nazis establish Office for Combating Homosexuality and Abortions. 

1937 

July 16 Concentration camp Buchenwald becomes operational. 

 Increased dismissal of Jews from professions, including teaching, dentistry, and 

accounting. Jews also denied tax reductions and child allowances. 
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1938 

March 12 Anschluss: Germany annexes Austria. All Nazi anti-Jewish policies implemented 

immediately. 

April 26 Jews required by Gestapo to register all assets and personal property. 

June 14 Jews required to register their businesses with Gestapo. 

July 6 International conference on ―refugees‖ at Evian, France fails to establish countries of 

sanctuary for Jews trying to flee Germany and Austria. No country, including the 

United States, offers to take in any refugees except for the Dominican Republic. 

July 23 Jews required to purchase kennkarten (documents that identify them as Jews). 

August 17 Nazis require Jewish men to add the name Israel and Jewish women to add the 

name Sara to their names. This new name was to be used on all official documents 

and correspondence from this point forward. 

October 5 All German passports owned by Jews stamped with red letter ―J‖. 

November 9 Kristallnacht:  throughout Germany and Austria riots against Jews occur. 

Synagogues, Jewish-owned businesses and homes looted and destroyed. 

November 10 30,000 Jewish men and boys over the age of 14 are arrested and sent to 

concentration camps 

November 12 Fine of 1 billion Reichsmarks levied on the entire Jewish community to pay for the 

damage caused by rioters during Kristallnacht. 

November 15 Jewish students officially expelled from government schools in Germany 

December 3 Decree of ―Aryanization of Property‖ officially enacted to enable Nazis to expropriate 

property owned by Jews. 

1939 

January 1 ―Measure for Elimination of Jews From the German Economy‖ invoked, banning 

Jews from working with non-Jewish Germans. 

April 30 Jews lose rights as tenants and are forcibly moved into Judenhausen all over 

Germany. 

May 13 – 

June 17 

The S.S. St. Louis is refused entry into Cuba and the United States and must return 

to Europe. American Jewish Joint Distribution Committee arranges for all 936 

passengers to find safe havens in England, the Netherlands, France, and Belgium. 

May 17 Great Britain issues a White Paper severely limiting Jewish immigration to Palestine. 

August 23 Germany and the U.S.S.R. sign a pact of non-aggression, which includes a secret 

agreement to partition Poland into zones under German or under Russian control. 

September 1 Germany invades Poland. World War II begins. 

September 2 Stutthof, near Gdansk (Danzig) is established by the Nazis as a ―camp for civilian 

prisoners of war‖. 

September 23 Jews throughout Germany required to relinquish radios. 

Fall Shopping Restrictions imposed upon Jews throughout areas under Nazi occupation. 

October 1 Nazis begin ―euthanasia‖ on physically and mentally challenged. 

November 23 Nazis enact all anti-Jewish laws in Occupied Poland, including new requirement for 

Jews to wear yellow stars on their clothing or white armbands with blue Jewish stars. 
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1940 

 Ghettos for Jews created throughout Nazi-occupied Poland, the largest being in 

Warsaw and Lodz. 

 Germany occupies Denmark, Norway, Belgium, Luxemburg, the Netherlands, and 

France. 

January 25 Oświęcim, Poland, a railway stop with access to many places in Europe, chosen by 

Nazis as site for new large concentration camp. 

February 12 First deportation of German Jews into Poland. 

May 20 Concentration camp Auschwitz I created at Oświęcim. 

1941 

March 1 Construction begins on a new complex at Auschwitz in nearby Birkenau to be built to 

house 100,000 inmates. Eventually Auschwitz/Birkenau will become the largest Nazi 

killing center in which gas chambers will be used to kill people. 

June 22 Hitler breaks his non-aggression pact with Stalin and Germany invades the Soviet 

Union. Einsatzgruppen (Mobile Killing Units) follow German troops in order to 

identify, concentrate, and kill Jews in the areas occupied by the Nazis. Between 

70,000 and 80,000 Jews manage to flee east, escaping the Nazi occupation. 

July 1 Nazis occupy Riga, Latvia. All anti-Jewish laws introduced. 

August 15 Nazis establish a ghetto for Jews in Riga. Approximately 33,000 people are 

contained there. 

September 1 Decree issued in Germany requiring Jews to wear the yellow star on their clothing. 

September 3 Zyklon B gas tested at Auschwitz/Birkenau. 

September 17 Mass deportation of German Jews to ghettos in Poland begins. 

September 29 Largest massacre of Jews by Einsatztgruppen takes place at Babi Yar, a ravine near 

Kiev, Ukraine. Approximately 33,770 Jews murdered there. 

November 24 Nazis create ghetto/concentration camp at the walled city of Terezin in 

Czechoslovakia and rename it ―Theresienstadt‖. Approximately 141,000 Jews from 

Central and Western Europe will be incarcerated there. 

November 26 Auschwitz/Birkenau camp established as a killing center. 

November 30 – 

December 8 

All but 4,000 Jews in the Riga ghetto are murdered. 

December 8 Nazis begin gassing of Jews at Chelmno, Poland using exhaust fumes from vans 

that contain poisonous carbon monoxide gas. 

December 9 Nazis begin deporting Jews from Germany to the ghetto in Riga. 

1942 

January 8 Stutthof is designated as a Nazi concentration camp. Jews and political prisoners are 

incarcerated there and forced into slave labor. 

January 20 Wannssee Conference takes place outside Berlin. Nazi leaders discuss coordination 

and implementation of ―the final solution‖. 

March 17 Gassing of Jews begins at the Killing Center in Belzec, Poland. 

April 20 Jews in Germany banned from using public transportation. 
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May 1 Gassing of Jews begins at killing center in Sobibor, Poland. 

June 5 S.S. report issued stating that approximately 97,000 Jews had been murdered in 

mobile gas vans, mostly at Chelmno. 

June 30 A second gas chamber is constructed at Auschwitz/Birkenau due to the large 

numbers of Jews that are being transported there. 

July 17 Two additional gas chambers are constructed at Auschwitz/Birkenau, making it the 

largest killing center in the Nazi concentration camp complex. 

July 22 Killing center established and put into operation at Treblinka. Mass deportations of 

Jews from the Warsaw ghetto and surrounding villages begin. 

August 28 United States government officially notified by World Jewish Congress in Switzerland 

about the systematic mass murder of Jews by the Nazi regime. 

October 28 First transport of Jews from Theresienstadt arrives at Auschwitz/Birkenau. 

December 10 First transport of Jews from Germany arrives at Auschwitz/Birkenau. 

End of 

December 

Gassings of Jews at Belzec are halted after approximately 600,000 Jews and several 

thousand Roma are murdered. The killing center is dismantled and plowed over by 

the Nazis. 

December 31 By this date, approximately 2.7 million Jews have been killed in the Holocaust. 

1943 

January 29 Nazis order that all Roma in occupied areas be arrested and deported to killing 

centers. 

February 16 Majdanek officially designated as a concentration camp by the Nazis. Since October 

1942, murder by gas asphyxiation and other means had been going on there. 

March 1 American Jews hold mass rally at Madison Square Garden in New York to pressure 

United States government into helping the Jews of Europe. 

March 22 Nazis open gas chamber/crematory IV in Auschwitz/Birkenau. 

March 27 Nazis open gas chamber/crematory II in Auschwitz/Birkenau. 

Nazis begin deportation of all Jews in Berlin working in armaments facilities to 

Auschwitz/Birkenau. 

April 4 Nazis open gas chamber/crematory V in Auschwitz/Birkenau. 

April 9 Nazis cease the gassings at Chelmno. They begin again in 1944. 

April 19 Warsaw Ghetto uprising begins. 

May 16 Warsaw Ghetto uprising is suppressed. Survivors deported to the killing centers at 

Treblinka and Majdanek or to slave labor camps. 

June 11 Nazis order the ―liquidation‖ of all Jewish ghettos in occupied Poland. 

June 25 Nazis open gas chamber/crematory III in Auschwitz/Birkenau. 

August 2 Uprising by inmates at Treblinka puts killing center out of operation. Between 

750,000 and 870,000 Jews were gassed there. Of the approximately 300 inmates 

who escape, only 9 survive. 

September 11 Nazis begin deporting families from Theresienstadt to Auschwitz/Birkenau. 
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October 14 Uprising by inmates at Sobibor puts killing center out of operation. Over 250,000 

Jews had been gassed there. Of the 300 inmates who escape, 50 survive. After the 

uprising, the Nazis remove all traces of the killing center and plant trees. 

November Nazis begin the ―liquidation‖ of the Riga ghetto, deporting the residents to slave labor 

camps or to the killing center at Aushcwitz/Birkenau. Many female ghetto residents 

are sent to Stutthof, which is both a slave labor camp and a killing center. 

December 31 By this date, close to 3.5 million Jews had been killed in the Holocaust. 

1944 

January 13 U.S. Treasurer Henry Morgenthau receives ―Report on the acquiescence of the 

United States Government in the Murder of the Jews of Europe‖, which charges that 

the U.S. State Department concealed information on the genocide of Europe’s Jews 

and shut down the channels of communication, preventing information on the 

genocide from being distributed. 

January 16 Morgenthau meets with President Roosevelt to present the allegations against the 

State Department. Roosevelt establishes the War Refugee Board within days. This 

Board is given the task of doing what it could to help facilitate the rescue of Europe’s 

remaining Jews. 

April 7 Two Jewish inmates escape from Auschwitz/Birkenau. One, Rudolf Vrba, gives 

eyewitness testimony to Papal Nuncio in Slovakia on atrocities at the killing center. 

May 15 Revolt in Hungary results in establishment of pro-Nazi regime. Deportations of Jews 

to Auschwitz/Birkenau as well as to slave labor camps begin in earnest. 

June 22 Delegation of International Red Cross visits Theresienstadt at the request of the 

Danish government and gives favorable report on condition of camp. Nazis use the 

occasion to create a propaganda film on how well Jews are treated at concentration 

camps. 

June 23 Gassings of Jews begin again at Chelmno. Jews are transported there from the Lodz 

ghetto, the last remaining Jewish ghetto in Poland. 

July 23 Soviet Army liberates Majdanek. Approximately 360,000 people died there including 

Jews, Soviet prisoners-of-war, Poles, and others. 

August 6 The Lodz Ghetto is ―liquidated‖. Most of its residents are deported to 

Auschwitz/Birkenau. 

October 7 Uprising at Auschwitz/Birkenau. Crematory IV is blown up and guards are killed. 

About 250 Jewish resistance fighters die in battle with the SS and police units. All of 

the leaders of the uprising are caught and executed. 

October 28 Last transport of Jews from Theresienstadt arrives at Auschwitz/Birkenau. 

October 30 Last use of gas chambers at Auschwitz/Birkenau. 

November Jewish women from the Riga ghetto transported to Stutthof. 

December 31 By this date, more than 4 million Jews had been killed in the Holocaust. 
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1945 

January 17 Nazis begin ―death marches‖ from Auschwitz/Birkenau. Inmates are marched on foot 

into Germany and Austria as the Soviet Army gets closer to Auschwitz. Many 

inmates die en route. 

Nazis abandon Chelmno as the Soviet Army approaches and gassings cease. 

January 27 Soviet Army liberates Auschwitz. Approximately 1.6 million people were murdered 

here, including 1.5 million Jews, 250,000 Roma, and thousands of Poles, Soviet 

prisoners-of-war, and others. 

April 11 U.S. Army liberates Buchenwald. Approximately 20,000 prisoners are liberated. 

May 8 Theresienstadt liberated by the Soviet Army. Approximately 19,000 prisoners were 

liberated. 

Germany surrenders. World War II ends in Europe. 

May 9 Soviet Army liberates Stutthof. 

By this date, approximately 5.5 to 5.9 million Jews had been killed in the Holocaust. 
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Appendix D: Optional Test on the History of the 
Holocaust 

This instrument was created to help instructors assess their students’ knowledge of the history of the 
Holocaust. It can be used as a pre-test before the instructor begins to teach the course to obtain 
information about how much their students already know about the Holocaust. It can also serve as a 
ready made post-test to help instructors evaluate what students have learned after they complete their 
course. Another use for the test is to assist instructors with developing the content of their Holocaust 

course.  

The answers to all of the questions are found at the end of the pre-post test. 

Instructors not currently teaching about the Holocaust can find a great deal of information about 
Holocaust history in the test. Rather than administer it as an exam, these instructors may read through it 
and select information to share with their students about the Holocaust prior to their visit to ―a Reason to 

Remember‖. 

1. During which of the following years do historians say the Holocaust took place? Explain your answer. 

a. 1941 – 1945 

b. 1933 – 1945 

c. 1939 – 1945 

 

 

 

 

 

 

2. Define each term listed below: 

a. kennkarte 

 

 

 

b. Gestapo 

 

 

 

c. Judenrein 

 

 

 

d. Appel 
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e. Umschlagplatz 

 

 

 

f. deportation 

 

 

 

g. selection 

 

 

 

h. Ghetto 

 

 

 

i. Einsatzgruppen 

 

 

 

j. Final Solution 

 

 

 

3. Define the following terms and explain how they relate to the Holocaust: 

a. victim 

 

 

 

b. perpetrator 

 

 

 

c. collaborator 

 

 

 

d. enabler 

 

 

 



 Appendix D: Optional Test on the History of the Holocaust 

© Hatikvah Holocaust Education Center  Page 45 of 58 

A Reason to Remember: Roth, Germany 1933-1942  Teacherôs Guide 

  

e. bystander 

 

 

 

f. resistor 

 

 

 

g. protector/rescuer 

 

 

 

4. Draw a line from each of the following dates (1
st
 column) to the event which occurred on that date (2

nd
 

column). 

a. January 30, 1933 Jews in Germany forced into Judenhausen 

b. April 1, 1933 Warsaw Ghetto uprising begins 

c. September 15, 1935 Germany invades Soviet Union. Einstazgruppen massacres begin. 

d. July 23, 1938 Hitler appointed Chancellor of Germany 

e. October 5, 1938 Auschwitz liberated by Soviet Army 

f. November 9, 1938 Germany invades Poland. World War II begins. 

g. April 30, 1939 Auschwitz built 

h. September 1, 1939 German passports owned by Jews stamped with red letter ―J‖ 

i. November 23, 1939 Nazi boycott of Jewish businesses in Germany 

j. May 20, 1940 Nazis begin gassing Jews at Chelmno, the first killing center 

k. June 22, 1941 Jews required to purchase kennkarten 

l. November 24, 1941 Majdanek, first killing center to be liberated by Soviet Army 

m. December 8, 1941 Nuremberg Laws enacted in Germany 

n. January 20, 1942 Mass deportation of Jews from Warsaw ghetto to Treblinka 

o. July 22, 1942 Failed uprising at Auschwitz/Birkenau 

p. April 19, 1943 Kristallnacht 

q. October 7, 1944 Jews throughout Germany required to relinquish radios 

r. July 23, 1944 Nazis establish Theresienstadt near Prague, Czechoslovakia 

s. January 27, 1945 Wannsee Conference takes place. ―Final Solution‖ decided upon. 
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5. List and describe three different types of Nazi concentration camps. 

 

 

 

 

 

 

6. The following groups of people were victimized by the Nazi regime. Explain why each was a target 

and what was done to members of each group: 

a. Jews: 

 

 

 

b. Roma/Sinti (Gypsies): 

 

 

 

c. Physically and mentally handicapped: 

 

 

 

d. Poles and other Slavic peoples: 

 

 

 

e. Soviet prisoners-of-war: 

 

 

 

f. Socialists/Communists: 

 

 

 

g. Homosexuals: 

 

 

 

h. Jehovah’s Witnesses: 
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i. African Germans: 

 

 

 

7. List and describe three examples of resistance during the Holocaust: 

 

 

 

 

 

 

8. Explain the term ―spiritual resistance‖ and describe how it applies to the Holocaust: 

 

 

 

 

 

 

9. Which of the following countries were affected by the Holocaust and which were not?  Explain each 

answer. 

a. Greece: 

 

 

 

b. Romania: 

 

 

 

c. Dominican Republic: 

 

 

 

d. United States: 

 

 

 

e. Italy: 
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10. Name two authors who have written books about the Holocaust, the titles of their books, and a phrase 

that describes the material contained in the book: 
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Answers to Optional Test Questions 
1. During which of the following years do historians say the Holocaust took place? Explain your 

answer. 

This answer is debated, even among historians. 

a. 1941 ï 1945 – Raul Hilberg, Yehuda Bauer, and many other historians represent the school of 

thought known as ―functionalism‖, which maintains that the policy of genocide evolved between 
1933 and 1941. As more and more European countries fell under Nazi occupation, more and 
more Jews fell under Nazi control. In the summer of 1941, when Hitler broke his pact with Stalin 
and invaded the Soviet Union, the Nazis created special killing units called Einsatzgruppen. The 
Einsatzgruppen massacred thousands of Jews by gunning them down in the fields and forests. 
This marked a policy shift from persecution and harassment of Jews in the hope that they would 
be eliminated from Germany and the countries it occupied by immigrating to eliminating Jews by 
murdering them. Thus, the ―functionalist‖ historians would date the Holocaust from 1941 to 1945, 

the years in which Jews were mass murdered by the Nazis and their collaborators.  

b. 1933 ï 1945 – Other historians, including Lucy Dawidowicz, maintained that the Nazis always 

sustained a policy of mass murder of all Jews and only delayed doing this because they did not 
develop the means to do so until 1941. These historians date the Holocaust between 1933 and 
1945, the entire period during which Adolph Hitler was Germany’s dictator. They are known as 

―intentionalists‖. 

c. 1939 ï 1945 – A handful of historians date Nazi genocidal policy from 1939 to 1945, because 

Polish intellectuals and political leaders were mass murdered by the Nazis immediately after 
Poland was invaded and occupied in order to prevent a large scale resistance movement from 
being organized. Most historians do not accept this interpretation because Poles as a group or a 
nation of people were never subjected to mass murder despite the fact that the occupation of 

Poland was extremely harsh and oppressive. 

Therefore, all three of the choices could be considered correct and represent positions taken by 
various historians. 

2. Define each term listed below: 

a. Kennkarte – German for ―identity document‖. All Germans were required in 1938 to obtain 

kennkarten. Those for Jews were embossed with a gold letter ―J‖. 

b. Gestapo – Acronym for ―gehaimestaatspolizei‖ (State Secret Service Police), the Nazi secret 

police who were responsible for controlling, monitoring, and terrorizing Jews and others. 

c. Judenrein – ―Cleansed of Jews‖. This term was applied by the Nazis to designate an area from 

which all Jews were deported and no longer resided. 

d. Appel – The Nazi term for ―roll call‖, which was taken daily in the Nazis concentration camps. 

e. Umschlagplatz – The Nazi term for the place in ghettos, towns, and other locations at which 

Jews were gathered for deportation to concentration camps and killing centers. 

f. deportation – The term used by the Nazis for transporting Jews to killing centers. 

g. selection – The term used by the Nazis for choosing people from among a group for deportation 

or for shooting and killing immediately. 

h. Ghetto – The term used by the Nazis for the areas in cities and towns in which Jews were 

forcibly moved and contained. 

i. Einsatzgruppen – (Special Killing Units), the groups that were responsible for mass murdering 

Jews and others in areas under Nazi occupation. 

j. Final Solution – The term created by the Nazis as a euphemism for ―mass murder of Jews‖ in 

areas of Nazi occupation. 

3. Define the following terms and explain how they relate to the Holocaust: 

a. victim – Victims could escape, resist, or survive as best they could. If there was no alternative 

but to die, they could die defiantly, despairingly, or they could accept their deaths and die with 

prayers on their lips. 

The rest of these terms were roles that non-victims could choose during the Holocaust. 
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b. perpetrator – deliberately and willingly engaging in acts of oppression, including murder. 

c. collaborator – assisting the perpetrators in carrying out genocidal acts by seeking out victims, 

turning them in to the perpetrators, and even actively engaging in oppression and murder 

themselves. 

d. enabler – not directly involving themselves in atrocities carried out by perpetrators and 

collaborators but doing work that allowed the system of oppression to exist without impeding the 

process of persecuting and killing the victims. 

e. bystander – uninvolved in any aspect of the oppressive acts carried out by perpetrators and 

collaborators but at the same time standing aside and doing nothing to prevent the acts from 
occurring. 

f. resistor – taking a stand against the oppression and doing things to impede it or stop it from 

going on. 

g. protector/rescuer – putting their own lives at risk or the lives of others in order to shelter or save 

the lives of victims. 

4. Next to each date, write the event that occurred at the time during the Nazi occupation of 

Europe: 

a. January 30, 1933 Hitler appointed Chancellor of Germany 

b. April 1, 1933 Nazi boycott of Jewish businesses in Germany 

c. September 15, 1935 Nuremberg Laws enacted in Germany 

d. July 23, 1938 Jews required to purchase kennkarten 

e. October 5, 1938 German passports owned by Jews stamped with red letter ―J‖ 

f. November 9, 1938 Kristallnacht 

g. April 30, 1939 Jews in Germany forced into Judenhausen 

h. September 1, 1939 Germany invades Poland. World War II begins. 

i. November 23, 1939 Jews throughout Germany required to relinquish radios 

j. May 20, 1940 Auschwitz built 

k. June 22, 1941 Germany invades Soviet Union. Einstazgruppen massacres begin. 

l. November 24, 1941 Nazis establish Theresienstadt near Prague, Czechoslovakia 

m. December 8, 1941 Nazis begin gassing Jews at Chelmno, the first killing center 

n. January 20, 1942 Wannsee Conference takes place. ―Final Solution‖ decided upon. 

o. July 22, 1942 Mass deportation of Jews from Warsaw ghetto to Treblinka 

p. April 19, 1943 Warsaw Ghetto uprising begins 

q. October 7, 1944 Failed uprising at Auschwitz/Birkenau 

r. July 23, 1944 Majdanek, first killing center to be liberated by Soviet Army 

s. January 27, 1945 Auschwitz liberated by Soviet Army 
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5. List and describe three different types of Nazi concentration camps. 

Detention or holding camps: These existed in Western European countries. Jews were held in 

these camps and later deported to slave labor camps or killing centers. Conditions were harsh and 
many people died of hunger and illness. Examples include Westerbork in Holland and Drancy and 

Rolland-le-Beaune in France. 

Slave labor camps: The vast majority of Nazi concentration camps were slave labor camps, at which 
people were held and forced to do slave labor. Some of the work was done for the Nazi war 
enterprises and other work was non-productive, created simply to torture inmates and wear them 
down physically. Many inmates died of disease, starvation, and physical exhaustion. Examples 
include Dachau, Sachsenhausen, and Buchenwald. Auschwitz I (Buna) and Auschwitz III (Monowitz) 

were the two slave labor facilities at the Auschwitz concentration camp complex. 

Killing centers, death camps, or extermination camps: At these camps people were mass 
murdered by gas asphyxiation. All of the Killing Centers were located in Poland. Auschwitz/Birkenau 
was the largest and had four gas chamber installations. Belzec, Sobibor, Treblinka, and Majdanek 
each had one gas chamber. Jews at Chelmno were murdered in gas vans, where carbon monoxide 
gas was pumped from the exhaust into the chambers of the vans. A gas chamber was also built and 
used for a short time at Stutthof. The Nazis also built a gas chamber at Dachau but the concentration 
camp was liberated before it could ever be used to kill any people. The Soviet Army liberated 
Auschwitz/Birkenau and Majdanek. The Nazis themselves put Chelmno and Belzec out of existence. 
The gas chamber at Stutthof was used only for a short time before the Nazis abandoned the camp. 
Treblinka and Sobibor were destroyed by uprisings by the inmates of the killing centers. Inmates at 
Auschwitz/Birkenau also attempted an uprising. Two of the crematoria were destroyed in the uprising 
but the resistance fighters were caught and the killing center stayed in operation until the Soviet Army 

liberated it. 

6. The following groups of people were victimized by the Nazi regime. Explain why each was a 

target and what was done to members of each group: 

a. Jews – Jews were considered by the Nazis to be racially inferior, biologically diseased, and an 

―enemy of the state‖ that was responsible for all of Germany’s problems and a threat to the Third 

Reich. For this reason, Jews were designated for ―elimination‖ from Nazi society. 

b. Roma/Sinti (Gypsies) – Roma (Eastern European Gypsies) and Sinti (Western European 

Gypsies) were considered by the Nazis to be biologically and racially inferior and also designated 

for ―elimination‖ from Nazi society. They were not, however, considered ―Enemies of the State‖. 

c. Physically and mentally handicapped – Physically and mentally handicapped were considered 

by the Nazis to be biologically diseased, ―useless eaters‖, and a drain on the economy and were 

therefore slated to be ―eliminated‖ either by sterilization or by ―euthanasia‖. 

d. Poles and other Slavic peoples – Poles and other Slavic peoples were considered by the Nazis 

to be racially inferior and therefore designated to be ―servants‖ to the ―superior Aryans‖. They 
were to receive little education and expected to maintain their ―low level status‖ in order to live in 
the Third Reich. Those who refused to accept their ―inferior status‖ were to be eliminated. 

e. Soviet prisoners-of-war – Soviet prisoners-of-war were Slavic and, therefore considered 

―racially inferior‖ by the Nazis. They were, therefore, not treated like British or American 
prisoners-of-war and incarcerated in Nazi concentration camps instead of in prisoner-of-war 

camps. Some were gassed at Auschwitz/Birkenau. 

f. Socialists/Communists – Socialists and Communists were considered political opponents of the 

Nazis. They were arrested and put into concentration camps in order to be ―re-educated‖. Those 
who resisted ―re-education‖ by refusing to abandon their political beliefs were tortured and 

sometimes killed. 

g. Homosexuals – Homosexuals were considered by the Nazis to be ―deviant‖, ―unmasculine‖ and 

in need of re-education. They were put into concentration camps in order to make them 
uncomfortable enough to abandon their sexual orientation and reject it as ―diseased‖. Those who 

did not accept ―re-education‖ were tortured and sometimes killed. 



 Appendix D: Optional Test on the History of the Holocaust 

© Hatikvah Holocaust Education Center  Page 52 of 58 

A Reason to Remember: Roth, Germany 1933-1942  Teacherôs Guide 

  

h. Jehovahôs Witnesses – Jehovah’s Witnesses were considered by the Nazis to have false, ―un-

Aryan‖ beliefs that caused them to not ―fit in‖ as members of the ―superior Aryan society‖. Their 
religious beliefs did not permit them to pledge allegiance to Hitler or to serve in an army. They 
were put into concentration camps in order to make them uncomfortable enough to stop 
practicing their religion and to conform to what the Nazis government required. Those who 

resisted were tortured and killed. 

i. African Germans – African, Asian, and Mixed-Race Persons were considered to be biologically 

inferior as well as biologically dangerous. The Nazis believed that if people ―of color‖ had relations 
with ―Aryans‖ the offspring would be genetically inferior and cause the ―superior Aryan‖ genes to 
be polluted. Prior to World War I, Germany had had colonies in Africa. Some Germans had 
married Africans, produced children, and brought their families to Germany to live. Additionally, 
French Foreign Legion troops from Africa had been stationed in Germany after World War I. 
some had had relations with German women and produced children. African Germans as well as 
other people of color were subjected to hate propaganda by the Nazis. Some African Germans 

were forcibly sterilized. A small number were also put into concentration camps. 

7. List and describe three examples of resistance during the Holocaust: 

Organized armed resistance activities occurred in every country under Nazi occupation. The 
capabilities of organized armed resistance activities were limited because they had to be carried out 
in secret and weapons were in short supply. Nonetheless, these activities resulted in inflicting some 
casualties on the Nazis as well as assisting the Allied armies in winning the war against Germany. 
The Warsaw Ghetto uprising in 1943 is the best-known example of Jewish organized armed 
resistance. But resistance groups existed in almost every ghetto and concentration camp. Partisan 
groups hid in forests and bombed out buildings and engaged in guerilla warfare against the Nazis. 
Resistance groups also collaborated with Allied troops to assist in the war effort. Smuggling 
information and arms, falsifying deportation records, hiding and protecting victims, providing victims 
with forged identity documents, and giving victims food and clothing were also forms of resistance. In 
the ghettos and concentration camps, Jews defied the Nazis by organizing illegal schools and prayer 
services as well as secretly documenting the atrocities perpetrated against them by taking secret 
photographs, creating drawings and other art works, and writing diaries, chronicles, stories, and 

poems. 

8. Explain the term ñspiritual resistanceò and describe how it applies to the Holocaust: 

―Spiritual resistance‖ refers to engaging in behaviors that keep hope and faith alive in oneself and in 
others under situations of adversity. Survivors of the Holocaust attest to times in which they and 
others around them created mantras and fantasy meditations that enabled them to carry on with the 
harsh daily routine, sacrificed their rations of food so that others less physically fit than themselves 
could eat and drink, talked each other out of feelings of despair and suicidal tendencies, prayed and 
put themselves and others at risk to observe religious traditions, and sang songs of resistance and 

defiance. 

9. Which of the following countries were affected by the Holocaust and which were not? Explain 

each answer: 

a. Greece – Greece was invaded on April 6, 1941 by Germany and fell totally under Nazi 

occupation by 1943. The total Jewish population of Greece was approximately 77,000 prior to the 
Nazi occupation. Approximately 56,000 lived in one city—Salonika, a port city near the Bulgarian 
border. 96% of Salonika’s Jewish community died in the Holocaust. Greece was one of the 
countries most devastated by the Nazi occupation. Despite the fact that Greece had a strong anti-
Nazi resistance movement, and that Greek Jews participated in it together with Christians, 

between 60,000 and 67,000 Greek Jews died in the Holocaust. 

b. Romania – Romania had a Jewish population of approximately 760,000 in the 1930’s, which was 

approximately 4.2% of the total population of the country. Two anti-Semitic political parties, the 
National Christian Defense and the Iron Guard played a major role in creating an anti-Semitic 
climate in the country. Romania, being an Axis country and an ally of Nazi Germany, was never 
fully occupied. However, its anti-Semitic government issued many of its own anti-Jewish laws. In 
1940, the Iron Guard took control of the Romanian government and instituted anti-Jewish policies 
with a vengeance. In the summer of 1941, when Germany invaded the Soviet Union, mass 
murder of Jews took place in the eastern regions of the country. In total, approximately 420,000 
Jews living on Romanian soil died in the Holocaust. This included Jews who were mass 
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murdered by Romanian Iron Guard and Ukrainian collaborators in the eastern regions of the 
country, Jews deported from Northern Transylvania to Auschwitz/Birkenau, and Jews killed in 
pogroms in 1940 and 1941 by the Romanian Iron Guard in the city of Iasi, the capital of Moldavia 
in northeastern Romania. Ironically, approximately 350,000 Jews survived in Romania, primarily 
because the country was never occupied by Nazi Germany and because most of the Jews 

murdered there were murdered by Romanian anit-Semites. 

c. Dominican Republic – The Dominican Republic was affected by the Holocaust because it 

played a role in the rescue of Jews. It was the only country that, at a conference held at Evian, 
France in the summer of 1938 on the situation of German and Austrian Jewish refugees, offered 
help. Of the 32 countries represented at the conference, the Dominican Republic was the only 
one that offered to resettle 100,000 Jewish refugees. Its dictator, Trujillo, was openly racist and 
wanted to bring white skinned people into his country to ―lighten‖ its racial mix. In 1938 a group of 
35 refugees came there from Germany. Ultimately, approximately 5,000 European Jews made 

their home there. 

d. United States – The United States played a non-helpful, mostly obstructive role during the 

Holocaust. Between 1933 and 1939, The United States State Department made immigration 
extremely difficult for Jewish refugees trying to flee from countries under Nazi occupation. After 
the attack on Pearl Harbor in 1941, the United States was drawn into World War II and took the 
position that the only thing it could do to stop the Holocaust was to win the war against Germany. 
When news came out in August of 1942 about the mass murder of Jews by gas asphyxiation in 
the killing centers, the United States government suppressed the information, which went 
unreported in the American press until November of that year, when the information about the 
genocide was finally accepted as accurate. Under pressure from the Jewish community, the 
United States in 1944 established the War Refugee board, which channeled funds towards 
rescue and relief of Jewish refugees in countries under Nazi occupation. The only actual refugees 
that the United States government rescued during World War II was a group of 982 Jews who 

were brought from Italy in August 1944 to an unused army base Oswego, New York. 

e. Italy – Italy did not have a policy of anti-Semitism and as long as Benito Mussolini was in power, 

no Jews were deported from Italy or from Italian-controlled territories. In 1943, Mussolini was 
deposed and Germany invaded and occupied Italy. Between September 15, 1943 and January 
30, 1944 approximately 3,000 Jews were deported from Italy to Auschwitz/Birkenau. The Nazis 
also established some concentration camps in Northern Italy. Jews and non-Jews were 
imprisoned in these camps, which were mostly slave labor camps. Many people in Italy, including 
many Italian clergy rescued and protected Jews. Of the total Jewish population of Italy, which was 

44,500 only 7,680 Jews died in the Holocaust. 

10. Name two authors who have written books about the Holocaust, the titles of their books, and a 

phrase that describes the material contained in the book: 

Many books have been written about the Holocaust. The two best known and most widely read are 
Anne Frank’s Diary of a Young Girl and Elie Wiesel’s Night. Both have been required reading in many 
schools. Instructors should use this question as an opportunity to educate their students about the 
broad range of Holocaust literature available to them. Refer to Appendix E: Bibliography and 

Suggested Readings for more examples. 
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Appendix E: Bibliography and Suggested Readings 

The material in this bibliography is a representative sample of works that you can use or recommend to 
your students to enhance their study of the Holocaust. While there are no specific published works on 
Roth, a history of Roth’s Jewish community has been written by Herbert Roth. It is available on loan 
through Hatikvah Holocaust Education Center. There is also information on Roth published in German in 

a Memorial Book on the district of Marburg in which Roth is located. 
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